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Exploring Variations in National Varieties of 
German

(Discussion on important terms and theoretical dimensions)

Dr Anwer Mahmood
Professor,
The Department of German Language 
National University of Modem Languages

ABSTRACT

Foreigners who learn German outside a German 
speaking country have often the misconception that 
there is one German language which is uniformly 
spoken all over in German speaking areas of 
Germany, Switzerland and Austria. However, they 
are disillusioned after landing in a particular area 
or city of these countries, like Munich, Stuttgart, 
Zurich, Bern,- Vienna and Salzburg etc, where they 
are confronted with a particular variety of German 
language spoken in that area and thus encounter 
difficulties in various communicative situations of 
everyday speech.

In reality, the German, like any other language, is 
full of varieties which range from dialect to standard 
language, from written to spoken form, from 
everyday speech to German used in specific areas 
like natural sciences, technical fields, law, economy 
etc. Even the native speakers of German may face 
such difficulties while traveling away from their 
native areas.

In a series of articles I intend to explore the 
variations in the German language specifically with 
reference to its national standard varieties used in



Switzerland and Austria, and compare them with 
Standard German in Germany. In this article I 
would discuss some important terms and theoretical 
parameters which I consider relevant and important 
for further research on German varieties.
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0. Introduction

Foreigners who learn German outside a German 
speaking country have often the misconception that there is 
one German language which is uniformly spoken all over 
in German speaking areas of Germany, Switzerland and 
Austria. However, they are disillusioned after landing in a 
particular area or city of these countries, like Munich, 
Stuttgart, Zurich, Bern, Vienna and Salzburg etc, where 
they are confronted with a particular variety of German 
language spoken in that area and thus encounter difficulties 
in various communicative situations of everyday speech.

In reality, the German, like any other language, is 
full of varieties which range from dialect to standard 
language, from written to spoken form, from everyday 
speech to German used in specific areas like natural 
sciences, technical fields, law, economy etc. Even the 
native speakers of German may face such difficulties while 
traveling away from their native areas.

In a series of articles I intend to explore the 
variations in the German language specifically with 
reference to its national standard varieties used in 
Switzerland and Austria, and compare them with Standard 
German in Germany. In this article I would discuss some 
important terms and theoretical parameters which I 
consider relevant and important for further research on 
German varieties.

1. The term ‘Standard’ and its variations

1.1 Standard forms of German in historical 
perspective

Looking at the history of German language, we come 
across various terms, which have been used to name its 
standard forms. The spectrum of these terms is very broad, 
but among them the most commonly used terms are



'Hochcleutsch' (= High German), ‘Einheitssprache' (= 
Unity language), 'Gemeinsprache’ (= Common Language),
‘Schriftsprache' (= Written Language), and sometimes 
even ‘ Umgangssprache ’ (= Coloquial Language).

1.1.1 ‘Hochdeutsch’

The term ‘Hochdeutsch’ (=High German) has been mostly 
associated with previous nomenclature to specify different 
historical varieties of the German language. The term 
'Althochdeutsch ' (= Old High German) was used to specify 
the period in the history of German language between 8lh 
and 11th Century A.D. It was followed by the period of 
‘Mittclhochdeutsch ’ (= Middle High German) which 
extends from 11th Century to 14lh century. The period of 
' Fnihneuhochdeutsch ’ (= Early New High German) begins 
around the middle of 14th Century and runs approximately 
up to the middle of 16th century.1 This period is marked by 
the invention of the printing press, Martin Luther and the 
Reformation and the rise of the middle class. According to 
Bussmann (1996: 187) “several dialectal variants, such as 
Middle Low German of the Hanseatic league, the 
‘Common German’ of the Hapsburg Chancery in the 
southern Germany, ‘Meissen German’ in the territory of 
Wettin competed against one another for supremacy.” The 
period of ‘Neuhochdeutsch’ (=New High German) 
followed thereupon in the course of 18,h century. It was 
based on East Middle German and resulted from leveling 
processes between north and south. The New High German 
occurs as a written standard with numerous variants 
(dialects, sociolects) and levels (idiomatic, technical, etc) 
which show primarily phonetic and lexical differences. 
(Bussmann 1996: 187).

The term Hochdeutsch was initially used as an 
antonym to Niederdeutsch (= Low German) and denoted 
German vernaculars spoken in the higher regions of 
Germany i.e., in the Centre and South of the German­
speaking region. Conversely, Niederdeutsch refers to the



German vernacular spoken in the Northern part of the 
German speaking region. However, the term Hochdeutsch 
is more often used as an antonym to Umgangssprache (= 
colloquial language) and refers to a standard form the 
Gennan language."

1.1.2 ‘Einheitssprache V ‘Gemeinsprache ’

The term ‘Einheitssprache’ (= Language of unity) is used 
to highlight the panregional communicative character of a 
language variety as opposed to regional dialects. 
Accordingly, Ammon (1977: 24) considers the terms 
‘dialect’ and Einheitssprache as complementary which 
cannot be separated from each other and explains their 
relationship with the help of the following diagram:

Einheitssprache
Dialekt

regionale
reichweite

(Source: Ammon 1()74: 24)

The diagram shows that the regional range (German= 
regionale Reichweite) of a dialect (German= Dialekt) is 
limited as compared to that of the Einheitssprache. He 
considers them otherwise linguistically related and their 
repertoire overlap partially.

The necessity for a unified language was felt when the 
large number of regional dialects became impediments in 
the way of communication beyond the dialectal boundaries. 
The reasons for such a wider communication had been 
different in different time periods.

The terms Gemeinsprache (= Common Language) or das 
Gemeindeutsche (=Common German) are also widely used



in linguistic literature to denote the panregional variant of 
the German language. These terms are translated in 
bilingual dictionaries as Standard language or High 
German/'

1.1.3 '’Schriftsprache ’

Since the standardization of the German language 
was mainly based on its written form, the standardized 
written form is equated with the Standard language and 
called Schriftsprache (= Written Language). This term was 
quite commonly used in the past, but has been replaced 
gradually with the term “Standard language”, which is used 
to encompass both the spoken and written forms of the 
German.

1.2 Standard Language

Since the beginning of 70s the term “Standard 
language” has started to replace the term Hochdeutsch 
(High German)4. It was done due to the reason that the term 
Hochdeutsch used in the sense of a standard language 
invokes the popular scientific association of being higher as 
compared to a slang5. According to Schafer6 the term 
Hochsprache is associated with a language norm which sets 
too high standards for a considerable portion of German 
speakers especially from those areas where a dialect or a 
dialect tinted regional language is still in use as an 
everyday language. The result is that the Hochdeutsch is 
associated with a negative connotation because it seems 
unachievable for them and that they want to guard 
themselves from domination of a certain privileged class.

The term Standard language tries to prevent this 
danger. As compared to Hochsprache the Standard 
language is attributed a moderate norm claim. Hence, 
Moser (1982, 328) terms it as Durchschnittshochsprache, 
i.e., average high language.

Jager (1980,377) terms the “standard language” as a 
language form, which is used by the high and middle



classes of the society. Moreover, he narrows down the term 
only to the written language and makes no difference 
between slang and standard form at the level of spoken 
language. One can object to the argument based on class 
difference that it is secondary whether the standard 
language is practiced in the middle and high classes. We 
should not forget that the language is realized in situations, 
hence it should be further differentiated by taking social 
situations into consideration, which also encompass the 
spatial (regional - panregional), medial (spoken -  written) 
and functional (everyday language - literary language 
technical language) aspects etc.7 Jager has not considered 
these aspects in his definition of the Standard language. His 
definition is in my opinion not suitable for our research. 
Instead, the following definition by Henne (1972, 47) 
seems more appropriate for our purpose:

„Standardsprache ist innerhalb einer Gcsamtsprache 
das raumlich nicht begrenzte Sprachsystem der 
offendichen und privaten Kommunikation mehrerer 
sozialen Gruppen, ..

(= Standard language is within an ‘overall 
language' a language system which is spatially not 
limited and used for public and private 
communication by several groups, ...)

When we talk of a Standard language, it is obvious 
that it follows some language norms. Hence, it is pertinent 
to discuss this term and differentiate it from the term 
“language use”.

Following Peter von Polenz (1982, 377) I would 
define the term “language norm” (in German Sprachnorm) 
as the part of possibilities of the language system, which is 
considered ‘normative’, ‘correct’, elegant’ and ‘good’ as a 
result of prescriptive metalinguistic communication8. He 
considers the “language system” as one of the four 
communicative forms of the language, namely
“Sprachverwendung’ (=language performance),



“Sprachverkehr’ (=language traffic), “Sprachkompetenz” 
(= language competency) and “Sprachsystem (= language 
system), which are differentiated9 with the help of 
characteristic pairs “individuell -  sozial” (= individual -  
social), “realisiert -  virtuelF (= realized -  virtual)10 as 
shown in the following Figure, which has been adopted 
from the original German version of v. Polenz 
( 1982:378) " :

realized virtual

Individual Language performance Language competence
social Language Traffic Language system

11
; Language -
11
| use
Language Norm

Figure 1

The language system is for v. Polenz the social 
virtual way of language existence. It is a system of 
diasystems over the different language competencies of a 
language speaker in a given time. Moreover, he 
differentiates between “language use” and “language 
norm”. Contrary to “language norm”, which is prescriptive, 
the “language use” is that part of the language system, 
which is considered ‘normal’, customary’, ‘known’, 
‘prevalent’ and so on.13 In this sense the partly overlapping 
relationship between “language use” and “language norm” 
can be shown in the following Figure:

Language use = A = A + A., 

Language norm = B = Bj + B2
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Figure 2

The subset A! of the language use and the subset 

of the language norm do not overlap, whereas the subset A2 

of the language use and the subset B2 of the language norm 
overlap. The overlapping area (A2 + B7) represents the

language use according to the norms of the language. The 
part Bj of the language norm which has not been practiced
during the language use can be defined according to v. 
Polenz 14 and Steger 16 as “ideal norm”. Such ideal norms 
come seldom into use in active language interactions16.

“Language use” and “language norm” are rightly 
considered by v. Polenz as part of the language system, but 
he places them together in the social-virtual part as shown 
in Figure 1. The placement of the “language use” into the 
virtual part seems problematic to me, because even if the 
judgments ‘normal’, and ‘prevalent’ or ‘normative’ and 
‘good’ are made at the metalinguistic level for determining 
the “language use” and the “language norm” respectively, 
they are descriptive in nature for the “language use”. 
Actually the “language use” consists of object language 
expressions, which are realized in concrete situations. In 
contrast, the language norms are prescriptive in nature and 
as such idealizations which belong to the virtual part. For 
this reason the “language use” can also be placed in 
socially realized part. On the other hand all concrete 
utterances during the “language use” are also part of the 
“language system”, which is placed in the virtual part.



Consequently the “language use” can also claim to be a part 
of the “language system”. In my opinion this discrepancy 
can be resolved if the “language use” is placed somewhere 
in between the realized and virtual parts in the Figure.

In practice it is not easy to to determine the borders 
between the language use and the language norm. Firstly, 
the question arises, which elements of the language use 
should be considered as part of the subset A in the figure 
and which of the language norm (A? + BJ. Secondly, 
which authority would be competent to decide it.

In case of Germany it is relatively easy to answer 
these questions, because the DUDEN publishing house is 
considered as an authentic institution in matters relating to 
German language. In Austria the Austrian Dictionary 
“Osterreichisches Worterbuch” was published in 1951 on 
behalf of the Federal Ministry of Education as the so-called 
“Mittlere Ausgabe” (medium-sized edition)17. This 
dictionary along with its smaller version “Kleines 
Osterreichisches Worterbuch” were mainly intended for use 
in offices and schools, hence they comprise only the core 
Austrian vocabulary along with Austrian orthographic rules 
and German basic vocabulary. Later, revised and enlarged 
editions were published. The latest version of this Austrian 
dictionary (40lh edition) has been published in June 2006. 
In case of Switzerland such a dictionary or an institution do 
not exist. Hence, it becomes difficult to determine the norm 
correspondence of language elements which are in use in 
Switzerland, vis-a-vis they could be accepted as part of its 
Standard German variety.

It is evident from the Figure 2 that the language 
system is not fully covered by the language norm and the 
language use; it means that these two do not utilize all 
possibilities which are offered by the language system. For 
example, the German language system allows the words 
“unsagbar” and “unsprechbar”, but only the word 
“unsagbar” corresponds to the prevalent norm, and neither



the language norm nor the language use accept the second 
word. Similarly, the words “Gute" and “Schonheit” are 
accepted but not the words “Gutheit” and “Schone”.19

Similar examples in English are: “Inseparable” and 
“unseperable”; “incorrect” and “uncorrect”.

Different varieties of the German language and for 
that purpose all the languages make use of many 
possibilities offered by their language systems in quite 
different ways, quantitatively and qualitatively. Therefore, 
differences are visible in lexicon as well in semantic field, 
and to some extent in syntactical field of the German 
variants of Germany, Austria and Switzerland.

1.3 Functional Areas

In every linguistic communication there are many 
complex dimensions simultaneously at work. Steger (1979, 
13f) differentiates the following six dimensions:

1) Function: e.g. everyday communication; literary 
communication; technical or scientific 
communication.

2) Space: e.g. local, regional, panregional
communication.

3) Social grouping: e.g., inner-group or inter-groups 
communication

4) Medium: spoken or written communication

5) Historical level: e.g., present or historical 
communication

6) Social situation: It is again a complex of many 
different factors. According to Steger all other
dimensions converge in this dimension. We

20experience them all in this one dimension.

A language can be observed and analysed under all 
these aspects. It would therefore be appropriate to define



and discuss some functional areas which are pertinent to 
our research.

1.3.1 Everyday Language

An “everyday language” is meant to fulfill the 
general communication needs of the common people. It is 
therefore practically oriented. According to Steger (1979, 
13), it regulates the cooperative living together of 
individual members of the society and helps to overcome 
the practical problems encountered in everyday life. Hence 
he considers it a “multipurpose language” whose limited 
words are semantically vague but universal in application 
of meaning. They have a broad spectrum of usage for 
communicative expression of all inner and outer needs (leg, 
eye, run) which are expected to be ‘normal’.22

An “everyday language” can be manifested at a given 
time geographically in a dialect, colloquial language or in a 
panregional standard language, and sociologically in group 
languages.

1.3.2 Technical or Scientific Language

Contrary to multipurpose everyday language, there
are specific languages of technical and scientific fields
which serve specific purposes of those areas (e.g. medicine,
psychology, computer technology, sports etc.). As
compared to everyday languages the technical or scientific
languages have very large number of terminologies and
constructions which are characterized by exact and clear 

23meanings.

Some general characterizations of technical or 
scientific languages arc:

• Lexical characteristics

The main difference between an everyday and a 
technical language lies in the vocabulary. The later 
has specialized, technical vocabulary which is 
embedded in sentence structures of everyday



language.24 In German a technical vocabulary can 
contain words which are borrowed from foreign 
languages, e.g. ‘Allium achutangulum’ (botany) and 
‘Source’ (electronics), but also Germanized foreign 
words like ‘'Generative Transformationsgrammatik’ 
(linguistics). To a lesser extent25 it also uses words 
of everyday language but with different meanings, 
e.g. ‘Spannung’ (technology and electricity),
‘ WiderstantV and ‘Anpassung’ (electronics). Such 
terminologies are generally new formations created 
by using words and morphological rules of the 
common standard language, e.g.
'Planspindelzahnratl' (Technology), 'Abseitsstellung' 
(Football, Hockey),'Ruckumlaut (linguistics).

• Syntactical characteristics

a) The technical or scientific languages show strong 
tendencies towards nominal style and excessive use 
of ‘functional verb construction’ where the verb is 
semantically empty.26 For example:

,,Bei tier Uberpriifung tier Giiltigkeit dieser 
Hypothese ist tier zu geringe Umfang an 
Ausgangsmaterial in Anschlag zu bringen. Es 
wertlen nur 40 Tests dieser Berechnung
unterzogen ”27

b) Often the personal subject is avoided and a passive 
voice construction preferred,28 as we have seen in 
the above example.

1.3.3 Institutional Language

The Swiss linguistic, Heinz Rupp complains about 
widening gap between the democratic state Switzerland and 
its citizens due to growing language barriers between state 
and citizen. This problem is not only limited to
Switzerland but in fact a global problem. The reasons for 
this alienation between state and citizens lie in fast and 
enormous growth of bureaucratic institutions during the last



century though there have been tremendous efforts for 
more democracy.

Ehlich und Rehbein (1980, 338) consider
‘Institutions” as forms of social dealings in society for 
processing the social needs and count as examples ‘family’, 
educational, health, juristic and political institutions, civil 
and military administrative institutions, ‘mass media’, 
cultural and religious institutions, ghettos and so on. I 
consider this definition of ‘institutional language’ very 
wide, because it allows to consider also such social groups 
as institutions whose language either falls within the 
domain of another functional area, or it cannot be accepted 
as a standard form of language, e.g. ‘family’ (functional 
area ‘everyday language’)30 and ‘ghettos’ (group language). 
The language of some institutions (e.g. the church) can be 
classified as the language of the functional area “religious 
language”.

1 would narrow down the term ‘institution’ and limit 
my research on institutional language to the institutions of 
‘business’, ‘banks’, ‘insurances’ and to institutions of state 
sector. I also consider the legal and administrative 
languages as well as the language of military as 
institutional languages.

Wagner (1970, 97ff) enlists the following
characteristics of the administrative language in the 
Federal Republic of Germany, which are in my opinion 
typical for the functional area o f ‘institutional language’:

a) Notably frequent use of nominal clauses where the 
verbal parts have often pure syntactical function and 
are semantically empty, (p. 98)

b) A large number of technical words and terms which 
are used to name its objects. They are constantly 
increased by building nominal words in place of 
verbal contents; distinguishing terms are constantly 
fonned by compounding several words, (p. 99)



c) The institutional language does not contain much 
artificial words. Rather it takes the words of 
everyday language and replaces their general 
meanings with specific und precise meanings.33

Whereas the legal language displays similar 
characteristics as a) and b) of some technical languages 
(e.g. languages of medicine or technology)34, but it is partly 
different from them as far as the characteristic c) is 
concerned. Today, a technical language has the tendency of 
building artificial words or making use of words from 
foreign languages and it rarely adopts words from everyday 
language. On the other hand, an institutional language 
generally tries to build words by means of everyday 
language but they are defined more precisely to avoid any 
ambiguities.

1.3.4 Literary Language

1 would define the term ‘literature’ in its narrow sense 
according to which it comprises artistic language works 
like ‘belles lettres’ (Gentian ‘schone Literatur’), 
‘belletristic’, ‘fiction’ and ‘poetry’.35 Accordingly, 
Bussmann (1996, 287) describes the literary language-as “a 
highly stylized and variably contrived (panregional) 
language as opposed to everyday, colloquial language. 
Literary language is subject to less strict grammatical 
norms and makes no claims to authenticity and utility or to 
economy or semantic clarity.”

The theoretically sound, aesthetic world of literature 
stands on the one hand opposite to the practically oriented 
everyday language; on the other hand its synthetic and 
aesthetic character differentiates it from the analytically 
operating fields of science, technology, institutions etc.

The aesthetic language form of the literature is free 
from compulsions of economical information transfer and 
shackles of the semantic clarity and standardizations, which 
the institutional and technical languages cannot avoid.



Stegcr (1982: 9) rightly observes that almost in every 
important text of the German literature new interpretations, 
new assessments and new combinations of language of 
different functional and social origins are undertaken in the 
service of the concerned artistic work and its own synthetic 
interpretation of the world. Even the semantic variations of 
similar expressions are an important tool for creating 
artistic literary works, whose specific meanings can only be 
derived from the context.

In the functional domain ‘literature’ the linguistic 
forms of other functional domains (e.g. everyday language, 
institutions) are taken out of their original communicative 
contexts and given a new task to serve the newly created 
literary text; it has been proved by Steger (1982a, 26f) with 
examples from the Alfred Doblin1 s novel ‘Alexander Platz'.

Syntactic peculiarities as well as semantic deviations 
are mostly connected to fictive situations of poetic texts 
and make that artistic work unique. Hence the linguistic 
elements of the literary language do not have a general 
norm character; rather they follow their own diverse 
aesthetic norms of literary works.

2. National Varieties of German

German is the sole national and official language of 
Germany and Austria. In Switzerland it is one of the four 
national languages; the other three are French, Italian and 
retoromance. According to Diirmuller (1996: 11), the 
majority of Swiss population (63.7%) speaks German, 
followed by 19.2% French, 7.6% Italian and 0.6% 
retoromance. The principality of Liechtenstein, bordered by 
Switzerland to its west and by Austria to its east, and with a 
population of ca. 34,000 the smallest German-speaking 
country in the world.

German is also spoken as a minority language in 
other parts of Europe. For example, in Luxemburg, it is the 
official language along with French and Luxembourgish. In



South Tyrol, it is spoken alongside the official languages 
Italian and Ladin. According to the 2001 census 69% of the 
482,650 population speaks German.

It is quite natural that the specific linguistic and 
extralinguistic conditions in those areas have influenced the 
German language and led to formation of specific regional 
varieties. The spoken language in general and functional 
area of everyday speech in specific is most vulnerable to 
influence by local dialects which lead to formation of 
multiple substandard and nonstandard varieties in those 
countries. It is specially the case in Switzerland where the 
everyday speech takes place almost exclusively in Swiss 
German dialects which can be attributed as nonstandard 
varieties of German. The Standard German in this 
functional area is almost nonexistent in Switzerland. 
Moreover, the functional area of ‘institutional language’ 
grows out of the necessity for state-specific terminology in 
consonance with historical developments and political 
structures of those states and their institutions. Some 
examples of such differences in institutional terminologies 
are given below:

E n g l i s h G e r m a n y A u s t r i a S w i t z e r l a n d

L o w e r  H o u s e  o f  i h e  

P a r l i a m e n t

B u n d e s ta g N a t io n a l r a t N a t io n a l r a t

M e m b e r s  o f  t h e  

I . o w e r  H o u s e

B u n d e s ia g s - 

(d ) g e o r d n e te

N a t io n a l r d t e N a t io n a l r d t e

U p p e r  1 l o u s e  o f  t h e  

P a r l i a m e n t

B u n d e s r a f B u n d e s r a f S td n d e r a t

f e d e r a l

G o v e r n m e n t

B u n d e s r e g ie r u n g B u n d e s r e g ie r u n g B u n d e s r a f

P r o v i n c e B u n d e s la n d B u n d e s la n d K a n to n

N a t i o n a l  A n t h e m N a tio n a lh y n u ie B u n d e s h y m n e L a n d e s h y n in e

S c h o o l  [ . c a v i n g  

C e r t i f i c a t e

A b i tu r  o r  

R e i/e p r i i fu n g

M a tu r a M a tu r  o r

M a tu r i td t s p r i i f u n g



S e m i n a r s  in 

l J n i v e r s i l y  ( P l u r a l  

f o r m )

S c m i n a r e S c m i n a r e S e m i n a r i e n

P a s s p o r t  O f f i c e d a s  P a s s a m t d a s  P a s s a m t d a s  P a s s b i i r o

J a n u a r y J a n u a r . f a n n e r J a n u a r

A i r  F o r c e d i e  L u f tw a f fe (lie  L u f tw a f fe d ie  F lu g w a f f e

O a t h - t a k i n g  f o r

G o v e r n m e n t

O f f i c i a l s

V e r e id ig u n g A n g e lo b u n g V e r e id ig u n g

Similarly in the functional area ‘Everyday speech’ 
we find variations in vocabulary, e.g.:

E n g l is h G e r m a n y A u s tr ia S w i t z e r l a n d

( ' a n  li f l o w e r B l u n w n k o h l K a r j io l B l u n w n k o h l

P o t a t o d ie  K a r to f f e l d e r  E r d a p f e l d i e  K a r to f f e l

B i c y c l e P a h r r a d P a h r r a d V e to

Y o g u r t d c r  J o g h u r t d a s  J o g h u r t d a s  J o g h u r t

D r y  c l e a n e r D ie  R e in ig u n g D ie  P u tz e r e i D ie  R e in ig u n g

I c i n g  s u g a r d e r  P u d e r z u c k c r d e r  S ta u b z u c k e r d e r  P u d e r z u c k e r

P l u m d i e  P j la u m e d i e  Z w e t s c h k e d ie  Z w e t s c h g e

In spite of all the regional variations in the language, 
German speaking people in the Federal Republic of 
Germany, Austria and Switzerland can be considered as 
members of one speech community namely ‘German’. 
German as such is a polycentric and a plurinational 
language36 with its German, Austrian and Swiss national 
varieties differing somewhat from one another in some 
aspects. I tend to consider the Standard German of the 
Germany as the main standard language, whose norms are 
followed to a greater extent also in other German speaking 
countries or areas. Yet, variations exist in vocabulary, 
orthographic systems and pronunciation, which would be 
discussed in detail in my forthcoming articles on Swiss and 
Austrian national varieties of German.



End Notes

1 See Besch (1980:589)

2 See Richter, Helmut: Questions And Answers about 
German Dialects.

http://www.lrz-muenchen.de/~hr/lang/dt-dial.html

3 See Langenscheidts GroBworterbuch (1993: 486)

4 See Glinz (1980), p. 609

5 See Jager (1980), p. 375

6 Schlapfer (1982), p. 17

Schapfer (1982: 16) writes: „Dafi man in tier Zeit, als 
sich eine Regionalsprache (bzw. im Deutschen eine 
A usgleichssprache zwischen verschiedenen
Schreibdialekten) fur ein ganzes Sprachgebiet als 
allgemeine Schriftsprache, als Literatur- und 
Bildungssprache durchzusetzen begann, mil diesem 
Prozefi die Vorstellung verband, eine 'hohere' Sprache 
uberwolbe die regionalen Mundarten, ist verstdndlich. 
Heute wachsen die Bedenken gegen eine solche Wertung, 
insbesondere weil es nicht angeht, eine bestimmte 
Sprachform wegen ihrer grofieren kommunikativen 
Reichweite, und weil sie (auch) Literatursprache ist, 
holier einzustufen als die Alltagssprache,

7 See Steger / Schtitz et al. (1974) and Steger (1979) for a 
detailed discussion.

8 In a metalinguistic communication the speaker describes 
the language itself and the listener understands and 
evaluates the language oriented descriptions. Following 
Lyons (1968: 68 ff), Peter von Polenz (1982: 375) terms 
them as “prescriptive” if they contain judgments and/ or 
metacommunicative utterances like ‘permitted’, ‘not 
permitted’, ‘recommended’ etc., and “descriptive” if the 
language is made the object of communication without 
passing judgments.

http://www.lrz-muenchen.de/~hr/lang/dt-dial.html


9 See v. Polenz (1982: 357 ff)

10 ibid., p. 374:

‘individual’, i.e., which concerns an individual member 
of the language community

‘social’, i.e., which concerns a group of the language 
community

‘realized, i.e., what has been actually uttered

‘virtual, i.e., what as abstract rules makes the production, 
communicative use, understanding and evaluation of 
utterances

11 ibid., p. 378. The original German version is given 
below:

realisiert virtuell

Individuell Sprachverwendung Sprachkompetenz

sozial Sprachverkehr Sprachsystem
11

] Sprach-
11

brauch
Sprachnorm

12 ibid., p. 376. Compare also Steger (1970: 15), who 
understands the same under the ‘language system’, but 
defines it in a more explicit way as follows: „daB 
Sprecher und Sprache in besonderer Weise auf die 
Gesellschaft hin angelegt sind, so daB nur das sozial 
relevant, d.h., fur eine optimale Kommunikation tauglich 
ist, was die ganze Gruppe als ihre potentiellen 
(virtuellen) Sprachmoglichkeiten bezeichnen wiirde, und 
nur dicsen kollektiven Anteil diirfen wir das 
Sprachsystem (LA LANGUE) einer Gruppe nennen.”

V. Polenz (1982: 377)13



14 ibid., p. 378

15 Steger(1970: 25)

16 ibid.

17 Retti, Georg (1991: 4)

18 See Oswald, Peter (3/25) at
http://aeiou.iicm. tugraz.at/aeiou.encyclop.o/o797202.htm

19 Example from Moser (1977: 25)

20 Steger(1970: 15)

21 In German ‘Funktionsbereiche ' or also ‘Funktiolekte ' 
(compare ibid.). They even called 1 Erscheinungsfonnen 
der deutschen Sprache’ (see Steger 1982a: 32)

22 Steger(1982: 9)

23 ibid.

24 See Rupp (1978: 22)

25 Contrary to the ‘Institutional language’, compare 1.3.3 of 
this article.

26 See von Hahn (1980: 394)

27 Example from von Hahn (1980: 394)

28 ibid.

29 Rupp (1978, 13 ft)

30 If at all the individual family members use the Standard 
language for the everyday communication, which is 
mostly not the case in Switzerland.

3 1 Hereby I have not enlisted the stylistic characteristics of 
an ‘administrative language’ given by Wagner (1970: 97 
f) like “official, impersonal, and functional character” or 
“endeavor for precision, clarity and objectivity” of the 
statement.

32 Daum (1981: 86 fj) and Wagner (1970: 97 1) have
enlisted the main characteristics of the ‘legal language’

http://aeiou.iicm


and ‘administrative language’ respectively. A 
comparison of both reveals similar features.

33 Compare also Rupp (1978: 23) who comes to the same 
conclusion.

34 It also applies to the ‘Military language’.

35 See Steger (1982a: 13) and von Wilpert (1969: 440)

36 See Ammon (1995: 1 13)
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Universal Primary Education (UPE) in Pakistan 
and its Shifting Targets
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ABSTRACT

In Pakistan a number of Education Policies were 
developed and the targets were set for different sub- 
sectors of education. An analysis of the shifts of 
UPE targets in Pakistan was made and it was 
observed that the following major shifts of the 
targets were made

1 1st Five YearsPlan (1955-60), shifted the target 
of UPE from the year 1967 to!975.

2 New Education Policy (1970) shifted this target 
to 1980.

3 Education Policy (1972-80), shifted it further to 
1984.

4 National Education Policy (1979) shifted the 
UPE target to 1987for hoys and 1992 for girls.

5 National Education Policy (1992) shifted it to 
2002.

6 National Education Policy (1998-2010) further 
shifted the UPE target to the year 2010.

7 ESR plans to achieve this target by 2015.

This is the history of UPE shifts; thus spreading the 
initial 20 year plan of UPE ( 1947 to 1967) to 68 
year ( from 1947 to 2015) period and stilt not



hoping to achieve these targets hy 2015. This may 
he named as the histo/y of our failures in the 
achievement of UPE targets. There is, therefore, a 
need to set realistic targets and provide a 
monitoring system to achieve the set targets in future 
so that Pakistan may develop in different aspects of 
life.

The history of shifting targets of UPE in Pakistan is 
as old as Pakistan itself.

1 “’First All Pakistan Education Conference”

The Conference was held from November 27th 
1947 to 2nd December 1947 and it recommended that a 
system of Universal Primary Education is imperative. It is 
essential to the nation as a base for the entire structure of 
secondary and higher education from which will come 
leadership in all the walks of life and support for technical 
developments in agriculture and industry. The target year 
for UPE in “1947 Pakistan Education Conference” was set 
as 1967 but while setting the targets of the First Five year 
Plan (1955-60), the target year of UPE was shifted to the 
year 1975.

2 Report of the Commission on National
Education (1959),

The Report proposed the policy targets of UPE as 
the year 1974, but when the targets of “ Second Five year 
Plan -1960-65” were set, the target year for the UPE was 
continued to be set at the year 1975; and thus the target 
year for the achievement of UPE was not shifted from the 
target set in the First Five year Plan.

3 The New Education Policy (1970)

This Policy set UPE target year as 1980, which was 
a shift of Five years from the previous target for UPE set in 
the Second Five year Plan. The Third Five Year Plan 
1965-70” set its target year 1980 for UPE and that was in



line with the UPE target year set in the “New Education 
Policy 1970”. The Third Five Year Plan (1965-70) 
reiterated that: “Heavy investment at the primary level is 
necessary in order to reveal talent and to lay the basis of 
attitudes of mind essential to development. This will 
improve the secondary and higher stages of education, 
which have been recruiting from too narrow a base in the 
past. In addition, it will eventually furnish the necessary 
expanded inflow into technical and vocational institutions”. 
The objective of the Third Plan was to increase enrollment 
at primary level in order that Universalization of Primary 
Education could be achieved as early as possible.

4 The New Education policy (1972-80)

It was the First Education policy approved by the 
Government of Pakistan. This was the period of Fourth 
Five Year Plan (1970-75), and this plan stated that “Mass 
illiteracy blocks economic and social progress and a nation 
has to pay heavily for it in every direction. Apart from the 
fact that free primary education is a fundamental human 
right, it is by far the cheapest kind of education and its 
benefits are widely distributed among the entire nation”. 
The main strategy of the Fourth Plan was to concentrate on 
accelerating the growth of primary education. This period 
of 4th Five year Plan was changed into the Non-PI an Period 
(1970-78) by Government and the new targets set for UPE 
were as under:

1979 UPE for Boys 
1984 UPE for Girls

In this way the previous UPE target of 1980 was 
shifted to the year 1979 for boys and 1984 for girls; thus 
practically shifting the pervious target of 1980 for UPE to 
the year 1984.

5 The New Education policy (1979)

Another shift of UPE targets is observed in 1979 with 
the introduction of “The National Education Policy



(1979)”. This period is coincided with the Fifth Five Year 
Plan (1978-83) and the new targets set for UPE under this 
policy were as under:-

1987 for the UPE of Boys 
1992 for the UPE of Girls

In this way a shift of eight years is observed in the 
UPE targets both for boys and girls. The 5th year Plan 
marked “A fundamental re-ordering of the national 
priorities in favour of primary education and vocational and 
technical training The Fifth Five Year Plan lamented that 
“as a consequence of neglect of primary education, 
Pakistan has a high illiteracy rate, illiteracy has been a 
major factor contributing to economic and social back­
wardness”.

6. The 6th Five Year Plan (1983-88) emphasized

It emphasized that Access to primary education is 
the key to equality of opportunities. The quality of 
university students visibly improves as a result of wide 
choice provided by primary education”.This 6 ih Five Year 
Plan did not very much shift the previous UPE targets and 
kept the UPEi target year of 1992 for girls. However it 
shifted the UPE target year for boys from 1987 to 1988.

7. The National Education Policy (1992)

proposed another shift of ten years and fixed the 
year 2002 for the achievement of combined UPE for boys 
and girls. Further a target of the 99.1 percent of the UPE 
was planned to be achieved in this policy.

The 7lh Five year Plan (1993-98) and 8 lh Five Year 
Plan (1993-98) were committed on UPE.

In the Seventh Five Year Plan (1988-93), strategy 
was to increase the literacy rate through improvement and 
expansion of primary education. One of the objectives of 
the Seventh Plan was to universalize access to primary 
education. Primary Education was adopted as the main



instrument for achieving mass literacy. The Seventh Plan 
envisaged to provide primary education facilities to all 
children in the age group of 5 to 9 years. The school 
facilities were to be provided to every child within a radius 
of 1.5 Km, so that no child is deprived of basic education 
due to unavailability of a school within a reachable 
distance. The target year set for UPE was 1993.

The focus of Eighth Five Year Plan (1993-98) was 
to universalize access to primary education for all boys and 
girls of 5 -  9 years of age. Universalization of primary 
education, both for boys and girls, over a minimum period 
of time was adopted as the main instrument for achieving 
mass literacy in the long run.

The target year set for UPE in the 8 th Five year Plan 
was 1998, with 95% literacy rate in boys and 82% literacy 
rate in girls with respect to UPE.

8 National Education Policy (1998-2010)

It came with new targets for UPE; the year 2002-3 
being the year for achievement of 90 percent of literacy 
rates and the year 2 0 1 0  being the year for the achievement 
of 105 percent of literacy rate with respect to UPE.

“Where we stand to-day with respect to UPE?” is 
very well known to us. ESR has been shifting its targets 
and the year 2015 has been fixed for the achievement of 
UPE.

This paper shows the history of the shifts of our 
targets for the achievement of UPE. The first target set in 
1947 for UPE was 1967 i.e. a plan of 20 years for the 
achievement of Universal Primary Education was 
developed. This target has continuously been shifted from 
the year 1967 to the year 2015.This is the history of our 
failures in achieving the set targets and still no one can 
predict the achievement the UPE by the year 2015. Setting 
the targets, monitoring the plans and ensuring the



achievement of the targets are the secrets of success in the 
national development.

Conclusion

From this discussion it can be safely concluded 
that the implementors of the Policies and Plans in 
Pakistan have not been sincere and vigilant. There were 
continuous shifts of UPE targets from 1967 to 2015 
with the result that a twenty year Plan was spread over 
a period of 6 8  years and still the UPE targets are not 
likely to be achieved by the year 2015.lt is estimated 
that the maximum achievement is likely to be 80 
percent by the year 2015, if the past trend of UPE 
development continues. It is, therefore, recommended 
that special efforts be made for the achievement of UPE 
targets if we are serious in the national development. 
Moreover continuous monitoring of the plans needs to 
be made and those who are responsible for the failure of 
UPE targets need to be taken task through some system 
of accountability.
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ABSTRACT

The purpose of this study was twofold. One, the 
study was to document intrinsic, extrinsic and 
general levels of job satisfaction of elementaiy 
school head teachers. Two, the influence of selected 
personal and unit-related characteristics (age. 
degree status, experience, and school size) on job 
satisfaction was investigated.
The Minnesota Satisfaction Questionnaire, Long 
Form (MSO) 1967 was chosen to measure 
satisfaction levels of job satisfaction. An individual 
data form was used to collect information about 
selected personal and unit characteristics. 
Frequencies, percentages and appropriate summary 
statistics were computed for the personal and unit- 
related characteristics. The reliability and content 
validity of the MSO were determined through a pilot 
run. Cronhach's alpha wav computed to measure the 
internal consistency of the MSQ intrinsic, extrinsic 
and general job satisfaction scales. An Urdu version 
was viewed by experts committee to explore the 
instrument's content validity.
The mean and standard deviation for the purpose 
were documented in addition to the frequencies, 
percentages, ANOVA, Scheffe Post Hoc test, t-test.



Least Significant Difference and summary statistics 
for the scale.

The findings of the study indicated that the head 
teachers were intrinsically. extrinsically and 
generally satisfied with their positions. The younger 
and older head teachers were more satisfied than 
head teachers of middle age and head teachers with 
minimum and maximum experience were more 
satisfied than the head teacher with medium 
experience. Moreover, degree status and school size 
were not found the predictors of job satisfaction. 
Recommendations were made to maintain the 
present level of satisfaction or to increase it to a 
higher level in order to promote positive perceptions 
for this important position. Recommendations were 
also made for further researches to investigate the 
reasons why satisfaction increases in younger age 
with low experience and in older age with higher 
experience while decreases in middle age with 
medium experience. It was also recommended to 
investigate more predictors and facets/dimensions of 
job satisfaction.

Introduction

To meet the challenges effectively and efficiently, 
government must retain and, when needed, hire talented 
administrators, faculty, and support staff. Organizations 
that arc successful could be considered healthy. Wood 
(1976) asserts, “The health of an educational institution 
depends on the job satisfaction of its employees” (p. 58). 
Cranny, Smith, and Stone (1992) estimated that more than 
5,000 relevant job satisfaction studies have been published 
during the twentieth century. Many articles and 
dissertations credit Hoppock’s (1935) study of job 
satisfaction as pioneering work, but his review of other job 
satisfaction investigations already included 32 studies. 
Employees from manufacturing, retailing, and service



firms; local, state, and federal government agencies; and 
schools, colleges, and universities have been participants in 
job satisfaction research.

Why the strong interest in job satisfaction? 
Roznowski and Hulin (1992) believe that after an 
individual is hired, knowledge of his or her job satisfaction 
becomes the most important piece of data a manager or 
organizational psychologist can have. Robbins (1998) 
recently concluded that impressive evidence exists 
concerning the significance of job satisfaction. A satisfied 
workforce leads to higher productivity because of fewer 
disruptions such as absenteeism, departure of good 
employees, and incidences of destructive behavior. The 
presence of satisfied employees also translates into lower 
medical and life insurance costs. Society in general benefits 
too because satisfaction on the job contributes to 
satisfaction off the job. High job satisfaction as a goal can 
lead to saving dollars and cents as well as increasing social 
responsibility.

Statement of Problem

This research sought to investigate two areas of job 
satisfaction. First, the study investigated the intrinsic, 
extrinsic and general job satisfaction levels of head teachers 
as measured by the Minnesota Satisfaction Questionnaire 
(MSQ). Second, the researcher sought to determine the 
influence of the variables age, education, experience, and 
school size on the head teachers’ intrinsic, extrinsic and 
general satisfaction levels.

Objectives

Following were the specific objectives of the 
research.

^  To assess the intrinsic, extrinsic and general job
satisfaction levels of head teachers.



'r To identify the intrinsic, extrinsic and general 
satisfaction levels among head teachers according to 
the demographic variables age, degree, experience, 
and school size;

r  To suggest measures to improve practices to 
develop job satisfaction; and

s' To make recommendations for further research.

Procedure o f the Study

Review of the Related Literature

The study included the general review of the related 
literature especially with the following aspects.

• Concept of job satisfaction

• Job satisfaction as a predictor variable

• Measurement of job satisfaction

• Research studies in education where MSQ was used

• Intrinsic/content and cxtrinsic/context factors 
associated with job satisfaction

• Theoretical frameworks ofjob satisfaction

• Job satisfaction and demographic variables

• Strategic studies ofjob satisfaction promotion

In the light of this review, a theoretical framework 
was developed which was used as a criterion to evaluate 
the current level of intrinsic, extrinsic and general job 
satisfaction and influence of the demographic variables on 
these dimensions of the job.

Reserch Guiding Questions

The research was guided by the following research 
questions:



1. What arc the intrinsic, extrinsic and general
satisfaction levels among head teachers as measured 
by the Minnesota Satisfaction Questionnaire 
(MSQ)9

2. What are the intrinsic, extrinsic and general
satisfaction levels according to the demographic 
variables; age, degree, experience, and school size?

Delimitations of the Study

On the basis of the availability of facilities, time and
resources the research was delimited to:

■ A survey of government elementary school head 
teachers in district Toba Tek Singh of the 
Punjab,

■ Data about the head teachers and unit related 
characteristics; age, qualification, experience, 
and school size, and

■ The respondents’ responses on given 
dimensions of intrinsic, extrinsic, and general 
job satisfaction were also delimited by the 
nature of the MSQ.

Hypotheses of the Study

Following twelve were the null hypotheses for this
study.

H0 i: There is no significant difference among younger,
middle, and older age groups of head teachers’ 
level of intrinsic job satisfaction.

H0 2: There is no significant difference between
bachelor and master degree holder head teachers’ 
level of intrinsic job satisfaction.

H0 3: There is no significant difference among
minimum, medium, and maximum experienced



groups of head teachers’ level of intrinsic job 
satisfaction.

H„ 4: There is no significant difference between smaller
and larger school head teachers’ level of intrinsic 
job satisfaction.

Ho5: There is no significant difference among younger,
middle, and older age groups of head teachers’ 
level of extrinsic job satisfaction.

Ho6: There is no significant difference between
bachelor and master degree holder head teachers’ 
level of extrinsic job satisfaction.

H„7: There is no significant difference among
minimum, medium, and maximum experienced 
groups of head teachers’ level of extrinsic job 
satisfaction.

Ho8: There is no significant difference between smaller
and larger school head teachers’ level of extrinsic 
job satisfaction.

H„9: There is no significant difference among younger,
middle, and older age groups of head teachers’ 
level of general job satisfaction.

H0 io: There is no significant difference between
bachelor and master degree holder head teachers’ 
level of general job satisfaction.

Ho ii: There is no significant difference among
minimum, medium, and maximum experienced 
groups of head teachers’ level of general job 
satisfaction.

H0 12: There is no significant difference between smaller
and larger school head teachers’ level of general 
job satisfaction.



Instrumentation

Self developed Individual Data Sheet and one of the 
most popular measures of job satisfaction, Minnesota 
Satisfaction Questionnaire (MSQ) was used as a research 
instrument. It is a standardized questionnaire. The 
Minnesota Satisfaction Questionnaire (MSQ) was 
developed by Weiss, Dawis, English, and Lofquist (1967) 
to measure the individual’s satisfaction with intrinsic, 
extrinsic, and general aspects of the work environment. 
Keeping in view the environments and situations of 
sampled population some necessary and minor changes 
were made in the questionnaire and then it was translated 
into Urdu. A pilot study was also conducted for the 
reliability and validation of the questionnaire.

Data Collection

To get a high response rate, personally and by mail 
using both means relevant information were collected.

Population

The population of this study consisted of all 
government elementary school head teachers located at 
district Toba Tek Singh in the Punjab.

Sampling

Hundred percent sampling was made for this study, 
and the teachers of all categories who were working as 
head teachers in government elementary schools in district 
Toba Tek Singh of the Punjab filled in the questionnaire.

Statistical Treatment

The collected data was entered in SPSS-10 and was 
computed accordingly. Collected information was treated 
statistically using percentage, mean, standard deviation, 
Analysis Of Variance (ANOVA), t test, Scheffe Post Hoc 
Test, and Least Significant Difference (LSD) and presented 
in the tabulation form according to the objectives of the



study. A detailed interpretation for each table was also 
written to help in concluding the results of the study.

Findings

1. Intrinsically, the head teachers resulted with a 
percentage 51.67 and a mean satisfaction score of 
3.26 (SD = .39), shows that the head teachers were 
satisfied for this aspect of their job.

2. Extrinsically, the head teachers resulted with a 
percentage 37.44 and a mean satisfaction score of 
2.73 (SD = .46), shows that the head teachers were 
satisfied for this aspect of their job.

3. Generally, the head teachers resulted with a 
percentage 44.44 and a mean satisfaction score of 
3.08 (SD = .36), shows that the head teachers were 
generally satisfied with their positions.

4. Data collected for this study shows that the mean 
scores for all age groups were between 3.03 (SD = 
.25) and 3.61 (SD = .42); means that the head 
teachers of all ages were intrinsically satisfied with 
their positions.

5. All of the respondents for degree status categories 
scored between 3.24 (SD = .39) and 3.29 (SD = 
.38); indicating that head teachers, regardless of 
their level of education, were intrinsically satisfied 
with theirjobs.

6 . The respondents’ mean scores according to their 
years of total experience were between 3.10 (SD = 
.30) and 3.43 (SD = .47); indicating that the head 
teachers were intrinsically satisfied with their 
positions.

7. The head teachers with smaller and larger school 
categories obtained means between 3.22 (SD = .36) 
and 3.28 (SD = .40); meaning that head teachers



located in the smaller and larger schools were 
intrinsically satisfied with their positions.

8 . Data collected for this study shows that the mean 
scores for all age groups were between 2.56 (SD = 
.32) and 3.09 (SD = .35); means that the head 
teachers of all ages were extrinsically satisfied with 
their positions.

9. All of the respondents for degree status categories 
scored between 2.72 (SD = .48) and 2.77 (SD = 
.43); indicating that head teachers, regardless of 
their level of education, were extrinsically satisfied 
with their jobs.

10. The respondents’ mean scores according to their 
years of total experience were between 2.63 (SD = 
.40) and 2.89 (SD = .45); indicating that the head 
teachers were extrinsically satisfied with their 
positions.

11. The head teachers with smaller and larger school 
categories obtained means between 2.68 (SD = .46) 
and 2.76 (SD = .46) meaning that head teachers 
located in the smaller and larger schools were 
extrinsically satisfied with their positions.

12. Data collected for this study shows that the mean 
scores for all age groups were between 2.86 (SD = 
.21) and 3.41 (SD - .23 & .38); means that the head 
teachers of all ages were generally satisfied with 
their positions.

13. All of the respondents for degree status categories 
scored between 3.06 (SD = .37) and 3.11 (SD = 
.35); indicating that head teachers, regardless of 
their level of education, were generally satisfied 
with their jobs.

14. The respondents’ mean scores according to their 
years of total experience were between 2.93 (SD =



.29) and 3.24 (SD = .38); indicating that the head 
teachers were generally satisfied with their 
positions.

15. The head teachers with smaller and larger school 
categories obtained means between 3.03 (SD = .36) 
and 3.10 (SD = .37) meaning that head teachers 
located in the smaller and larger schools were 
generally satisfied with their positions.

Conclusions

1. The head teachers w'ere Intrinsically, Extrinsically, 
and Generally satisfied with their positions.

2. The younger and older head teachers were 
Intrinsically, Extrinsically, and Generally more 
satisfied than the head teachers of middle age.

3. Intrinsically, Extrinsically, and Generally no 
satisfaction differences were found for degree status 
and school size. So these demographic variables 
were not found the predictors of job satisfaction in 
this study.

4. The head teachers with minimum and maximum 
experience were Intrinsically, and Generally more 
satisfied than the head teachers with medium 
experience.

Recommendations

Recommendations for Practitioners: The following 
recommendations are based on the results of this study. It is 
hoped that Government of the Punjab, Pay and Pension 
Committee, Policy Makers, Directorate of Staff 
Development and other authorities will take initiative steps 
in this regard. The results of this may also generalized at 
secondary level and for any other district in the Punjab. As 
the school education has gone under district governments, 
so the results of this study are especially much 
authenticated and useful for elementary school head



teachers located at district Toba Tek Singh with hundred 
percent sampling from the said district. So the hierarchy of 
district government in educational setup [District Nazim, 
(D.C.O) District Coordinate Officer, (E.D.O) Executive 
District Officer (Education), (D.E.Os) District Education 
Officers (Secondary & Elementary), (Dy.D.E.Os) Deputy 
District Education Officers, and (A.E.Os) Assistant 
Education Officers! should initiate actions that would 
enhance the satisfaction of head teachers.

On the basis of the responses to the MSQ, it appears 
that the head teachers are intrinsically, extrinsically and 
generally satisfied with their positions. Policy makers and 
other concerned authorities should put forth effort to either 
maintain this level of satisfaction or increase it to a higher 
level in order to promote positive perceptions for this 
important position. This may be done by increasing 
satisfaction for different dimensions of job.

Recommendations fo r Further Research:

1. Studies on satisfaction and age should be conducted 
to investigate the reason why satisfaction increases 
in younger and older age while decreases in middle 
age.

2. Studies on satisfaction and experience should be 
conducted to investigate the reason why intrinsic 
and general satisfaction increases with minimum 
and maximum experience while decreases with 
medium experience.

3. Studies on satisfaction should be conducted to 
investigate more predictors to job satisfaction.

4. Studies on satisfaction with respect to different 
dimensions of job should be conducted to find 
which aspects of one’s job contribute high/low 
satisfaction.
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Non-Verbal Communication

Mr Muhammad Khan
Principal,
Government H.S.S. Shadi Khan, 
District Attock

ABSTRACT

Verbal and non-verbal interaction among people is 
meant using more or less all skills of language and 
facial expression cum body language respectively. 
On the other hand, animals, birds and insects also 
communicate but purely non-verhally in their own 
vrav.s’. Among human being, there are two modes of 
communication, i.e. verbal (reading and writing) 
and non-verbal (non-linguistic features like gestures, 
facial expression and body movements). Moreover, 
eye-contact, touch and smell both in man and 
animals, are part of non-verbal communication. In 
real life situations, verbal and non-verbal 
communication go on simultaneously though usually 
unnoticed. The interesting thing is that non-verbal 
communication often proves more effective as it says 
more than words. For example, someone visits you, 
may be weekly or quarterly, and from the core of 
your heart, you don't like his coming and if you 
apologize verbally, being unable to see him or to its 
extreme, the visitor may be advised never to come 
again on certain pretexts. Certainly that fellow will 
not mind your straightforward expression. But in 
another situation, whenever that visitor comes to see 
you, you say nothing verbally and just simply turn 
your face aside with contorted excuse. Definitely he



will stop coming, no more visits and no more 
disturbances.

Significance of non-verbal communication

The significance of this useful skill is self-evident 
as non-verbal communication is the part and parcel of 
verbal communication. This makes the communication 
both effective and ineffective. Unfamiliarity with the skill 
may result in communication failure and sometimes 
disappointment is experienced through a culture shock. 
The article has been attempted realizing its importance in 
the drama of social life. Its competency is crucial towards 
effective communication. At the same time its possible 
teaching/leaming is also beneficial at inter cum intra-nation 
levels.

Though non-verbal communication plays a vital 
role in our everyday lives yet its importance as a useful 
communicative skill has not been realized and recognized 
so far. Whereas it is easy to learn and practise as compared 
to verbal skills. Here a few questions arise:

(a) Is non-verbal communication a real problem?

(b) What is its importance with regard to effective 
communication?

(c) Can non-verbal communication be imparted in the 
way verbal communication is taught/learned?

(d) Can non-verbal communication be evaluated?

(e) What arc the advantages of familiarity with non­
verbal communication at national and international 
level?

Here mainly it is the reader who is to think about 
the answers to these questions. Nevertheless, the author 
has given suggestions/answers to the questions ibid 
throughout the text of the article, the reader is to find them



out. In addition to this, specifically tentative short answers 
to the questions have been given in section ‘3’ below.

Tentative short answers to the questions

( 1 ) In response to the question 2 (a), it can be safely 
commented that non-verbal communication is a 
problem particularly in some unfamiliar situations 
even within Pakistan with regard to different sub­
cultures of all four provinces. The problem 
multiplies beyond temporal and spatial boundaries. 
It is a common experience that a speaker is in 
trouble when his verbal and non-verbal 
communication does not match instead goes 
contrary to each other.

(2) Answer to the question 2(b) is also based on 
everyday experience that only verbal 
communication (while speaking or listening) is not 
possible because both the speaker and the listener 
cannot act just like a statue or inanimate object. 
That is how non-verbal communication is so 
important for effective communication. Also see 
3(1) above.

(3) Question 2(c) may have a simple answer that formal 
teaching/leaming of non-verbal communication like 
verbal one does not seem possible. However, its 
importance and practice can be emphasized orally 
and with practical examples in real-life-like 
situations, commenting on its affects on verbal 
communication.

(4) Answer to Question 2(d). Yes, non-verbal 
communication can definitely be evaluated 
especially by the interlocutor and to some extent by 
the speaker himself where he has to evaluate a two- 
way non-verbal communication, i.e. his own body 
language and that of his interlocutor/addressee. 
This is evaluation where linguists say that many



people are unaware of how loudly they 
communicate with their bodies.

(5) Answer to Question 2(e). Wherever the people are, 
it is obligatory rather essential for them to have 
familiarity with a variety of non-verbal 
communication to avoid culture shock where things 
are misinterpreted through certain gestures. Its 
advantages may include: (i) a successful and 
effective communication, (ii) the more knowledge 
of non-verbal communication, the more confidence 
in verbal interaction, (iii) no disappointment, (iv) 
no culture shock, and so on. Social conventions 
also count a lot towards disappointment, frustration, 
action and reaction, for example, when some 
English lady wants a shake-hand with Maulana 
Tariq Jamil, he will certainly shrink back to avoid 
this, here the lady has experienced a social
convention shock.

I linguists and non-verbal communication

The linguists are taking keen interest in the study of 
non-verbal communication considering it the most 
important aspect of verbal communication. One’s
communicative performance may not be up to the mark if 
one fails to use and at the same time understand certain 
gestures, facial expressions and body movements, being 
exchanged between the interlocutor and himself. In case 
we are well conversant with different non-verbal gestures 
and signals, we can be better in understanding what the 
people are really communicating and what we ourselves 
convey to the world with non-verbal cues. Grocie1

comments on the significance of non-verbal
communication that: “A person’s body posture, movements 
and positions more often tell us exactly what they mean and 
which may be the exact opposite of what they are saying. 
Many people are unaware of how loudly they communicate 
with their bodies.”



Body language can also be influenced by culture 
and environment. For example, in Pakistan, all the four 
provinces have their own distinctive sub-cultures, and their 
non-verbal clues may differ and cause communication 
problems. Non-verbal communication is greatly successful 
if the source and the receiver are from the same culture and 
environment. If the people of the sub-continent proceed to 
western world, no doubt they will come across ‘culture 
shock’ particularly with regard to non-verbal cues. But an 
interesting phenomena is that in case of animals’ birds and 
insects, there may be no cultural and national boundaries 
despite the fact that a variety of birds migrate to different 
areas of the world with their favorite climate. This creature 
has instinctive non-verbal cues.

Special children have their own specific ways of 
non-verbal communication though it is different to a great 
extent from the ordinary one. Some of the cues may be 
“autistic cases, e.g. gaze aversion, spinning, opening and 
closing eyes rapidly, sticking fingers down throat, biting, 
scratching, pinching, kicking, pulling hair, hugging, 
kissing, tickling”2, and so on. This sort of non-verbal 
communication is thought universal and has no cultural, 
regional or other so called boundaries. Nevertheless all 
people are generally not capable to understand autistic 
cases except the one who has a special training or to some 
extent parents and sibling of the special children or adult.

Animals and birds and a few well known insects (as 
per the author’s experience) have some sounds, gestures 
and body language but quite different from that of human 
being. These creatures communicate in a variety of their 
instinctive ways, e.g. ox, dog, etc. rub their hooves and 
claws on ground respectively to convey their emotions and 
feelings. The sound system of animals is universal. When 
there is a comparison between the sound system of human 
being and that of animals, it is concluded that animals have 
limited sounds and that these sounds can be used only for



the present moment, e.g. first they feel and then 
communicate either it is fear, terror, pleasure, mating or 
merry-making. Past and future with regard to 
communication do not exist in the world of animals. 
Whereas human sounds with linguistic signs enjoy an 
additional feature of displacement and can easily express 
past, present and futurity wherever and whenever they want 
to. Man has another distinctive feature of communication,
i.e. his arbitrariness in signaling system. Aitchison3 aptly 
says that: “There is no link between the signal and the 
message among men necessarily. But there is a strong link 
between actual message and signal of animals.” The third 
feature of communication which makes man distinctive 
from animal is that he masters his language both informally 
and formally but the animals have their inbuilt/instinctive 
system of communication. They do not have to learn with 
conscious efforts like man. Combination of sounds is also 
benefited by man and animals lack it. Animals inevitably 
have different sounds for different messages, they cannot 
communicate two or more (different) messages with the 
same sound. Human language is creative, i.e. changing and 
developing which is not limited to sounds as is the case of 
animals.

Here are some examples of non-verbal
communication taken from real life-like situations in 
Pakistani community. These examples reflect Pakistani 
culture, its sub-cultures, different social situations. An 
interesting thing is that even illiterate people have their 
own non-linguistic/non-verbal communication. Similarly 
various registers have their own peculiar non-verbal cues.

1. Different social situations in Punjab (Pakistan)

a. A son standing before his father very obediently, 
looking downwards, saying nothing verbally, is in 
fact communicating just through ‘facial
expression that he wants to say something but 
cannot dare to say anything. After some



moments, his father will certainly as his problem 
or may simply look aside (right or left) with 
goggling eyes, communicating his son to go away 
and that he does not want to listen him for the 
moment. The father may also send his son away 
with the gesture of his hand, or may ask him to sit 
with a different gesture of hand.

b. In a junior class when a child seeks permission to 
go out saying, “May 1 go out sir”, the teacher in 
the classroom usually says nothing verbally, 
instead he simply nods up and down or right/left, 
communicating yes or no respectively.

c. If students in classroom are making a noise, the 
teacher says nothing, he just puts his forefinger 
on his lips vertically, there will be dead silence.

d. A teacher’s close lips, eyes inward with down 
stretched eye-brows, communicates that the 
teacher is angry/not in a good mood.

e. In defense forces, when an officer or a personnel 
wants to call someone, says nothing, rather puts 
his hand’s finger-tips on the top of his head, 
communicating to come and listen to him.

f. When a person sits in a posture i.e. resting his 
head on right/left hnad (Allama Iqbal’s posture), 
communicates that the person is worried and 
thinking about something.

g. Simply waving of hand right/left in our situation 
(not in cricket ground) communicates greeting or 
good-bye.

h. Putting hands’ palms together in the sub­
continent, communicates excuse/apology.

i. Stretching eye-brows upward and opening eyes 
more than their normal position, communicates 
surprise/astonishment.



j. Twinkling of eyes (facial expression) indicates 
that the individual is in some trouble and solution 
seems difficult.

k. Pressing fore-finger (or any finger except thumb) 
between front teeth by a girl indicates her shyness 
in a particular situation.

l. Tapping forehead with fingers of one hand or 
putting head between fingers of both hands, both 
these cues show that the individual is repenting 
upon something and now he is helpless.

m. When someone rubs his arms and legs himself, 
communicates that he is much tired and needs rest 
and massage.

n. Shrugging slightly indicates doubt, indifference or 
ignorance about something.

o. Shuddering (body language) communicates that 
the source (communicator/opposition) is feeling 
cold or fearing General Musharaf that he will 
definitely be selected as President in October, 
2007 along with his uniform respectively.

p. When a child touches a kettle, withdraws his hand 
with a jerk, communicates that the kettle is too 
hot to touch.

q. When a bridegroom covers his nose with 
handkerchief in his mother-in-law’s house, 
communicates that he is feeling shy, 
(bridegrooms of today are exception).

r. Patting someone on head (in case of girls) or 
shoulder (in case of boys) by males (females arc 
exception, they may pat as they please), 
communicates that the receiver is being consoled, 
or encouraged or appreciated.



s. Simple clapping communicates wishing welcome, 
appreciation, encouragement or feeling pleasure 
on some achievement.

2. Sports

a. In cricket when umpire waves his hand in semi-circle, 
communicates about the success of ‘four runs’. When 
he raises his both hands very straight above his head, 
indicates that the batsman has got ‘six runs’. When a 
player is declared out, the umpire raises his one hand. 
Striking of hands among players, communicates their 
pleasure on success.

b. In the game of hockey or football, a penalty corner 
is communicated by umpire’s whistle and stretching 
his both hands towards the goal-post simultaneously.

c. In boxing, crossing of the umpire’s hands 
communicates that the boxers should start the fight.

d. In wrestling when a wrestler is severely beaten 
down and seems half-conscious, the referee strikes one 
of his hands on the ground, communicating and asking 
the wrestler either he wants to continue wrestling or 
not.

3. Traffic Police

a. When a police constable spreads/stretches his right or 
left arm, communicates that the traffic should go this 
way but when he raises his hand upward showing palm 
to the traffic in front of him, indicates that the flow of 
the traffic should stop forhthwith.

b. With hands gestures, a constable can reverse or make the 
traffic move right or left as needed.

c. The traffic is stopped and moved for the purpose of
checking merely by gestures. Non-verbal
communication is common in traffic. All non-verbal 
signs boards on the road side with certain 
directions/suggestions is also a form of non-verbal 
communication.



These are some of the most common examples of 
non-verbal communication through facial expression, 
hand/head gestures and body movements. To cover each 
and every thing related to non-verbal communication 
throughout the world is a hard job. However, non-verbal 
communication across cultural and national boundaries is a 
genuine problem. There are so many gestures that have 
inter/intra nation cultural differences and may cause certain 
confusion and misunderstanding. For example, in France, 
when a woman puts her forefinger on her cheeks, 
communicates that she does not believe the interlocutor. 
On the other hand the same gesture in Punjab (Pakistan) 
shows astonishment/worry. That variety of gestures
includes angry gestures, obscene gestures, secret gestures, 
embracing gestures and so on. In Japan, when a person 
puts both of his hands on head with fore-fingers upward, 
communicates that the man/woman is angry but in Pakistan 
this gesture does not mean anything, hence
conlusion/misunderstanding and failure of non-verbal 
communication. In Iran the thumb up gesture indicates 
extreme obscenity and roughness but in Western word 
probably this gesture means okay/well-done job and in 
Pakistan this gesture is not commonly understood.

The face is the organ of emotions and people 
constantly read facial expressions to understand what 
others are feeling. Knapp4 is of the view: “Our identity is 
captured in our features and our eyes reveal important 
truths about us even those we would prefer to conceal.” 
Face is perhaps the most powerful channel of non-verbal 
communication. It is a common experience that a speaker 
encodes messages in his own facial expression and on the 
other hand he decodes the faces of his addressees. All this 
goes simultaneously. One can judge through facial 
expression whether a person likes or dislikes onc/him. 
Face is an indicator of one’s identity, regional and national 
background. Non-verbal communication has a broad 
influence over social environment. It is a very effective



tool lor conveying very accurate messages without the use 
of verbal language. Sometimes non-verbal cues have an 
edge over verbal signs. For example, during some 
interview, a psychologist regularly and closely 
observes/interprets non-verbal messages being conveyed by 
the interviewee, in addition to the verbal communication 
just to determine the real position of the interviewee with 
regard to his confidence, honesty, steadfastness and natural 
aptitude towards a particular field.

In everyday life, there are so many situations where 
non-verbal communication plays very effective role but it is 
not recognized by common people except the one who is 
deeply concerned and interested in a specific case. For 
example, when an accused is interrogated at a police 
station, the police authorities do not rather never believe in 
what the accused says verbally. They trust in the weapon 
of non-verbal cues, conveyed by the accused through his 
facial expression, eye-contact, certain gestures and body 
movements.

Common views on non-verbal communication

Clinical psychologists has been exploring the 
phenomenon of non-verbal communication for about the 
last 42 years and their conclusion is that 93% of our verbal 
communication is loaded with the cues of non-verbal 
communication wherein true message is sent and received 
simultaneously. Knapp'  ̂ says, “True meaning of a 
communication is indicated not from ‘what is sa id’ but 
from ‘how it is presented'.”

But the reality is that the majority of people do not 
know' the uses and advantages of this useful tool and its 
expression. The people who are unfamiliar with non-verbal 
communication they may lose a lot unnoticed. In the art of 
oratory also ‘action speaks louder than words’, i.e. action 
says more but people pay less or no attention to that. A 
speaker on the stage communicates a lot of things through



non-verbal messages in addition to what he says in 
verbally. Moreover, his facial expression, gestures and 
overall body language show the speaker’s loyalty and 
confidence in what he says and his competency in the art of 
speech. Here eye-contact, tone of voice and body posture 
and body movements communicate a lot of information 
about the occasion and the speaker himself if the people arc 
eager to interpret all the non-verbal cues. Our hair cut, 
dress and overall turn out speak about our personality non­
verbally but very effectively.

When there will be contradiction and incongruity in 
the spoken (verbal) message and non-verbal cues, it will 
result in ineffective and unreliable communication. In 
everyday life, people frequently use some sort of 
combination of words, gestures and facial expressions to 
communicate meaning accurately and comprehensively. 
For example, we call someone idiot with a cue o f smile, it 
means something else and when we say simply ‘idiot’, it 
carries different meaning. As it has been said earlier that 
certain gestures have different meanings in different 
cultures, e.g. ‘nodding head up and down’ in Pakistan 
means ‘yes’ but in Kuwait, this gesture communicates 
totally opposite message, i.e. ‘no’. Then in Pakistan, if a 
woman touches forefinger to her nose, communicates 
‘astonishment’ but in middle east the same gesture means 
‘at your service’. In Iran a totally different gesture is used 
for the wish ‘at your service’ and that is ‘putting palm of 
one’s right hand over one’s right eye’. So for an accurate 
and exact communication, understanding of cultural 
differences with regard to non-verbal gestures, facial 
expression, is a must otherwise communication failure will 
likely happen and may be sometimes insult or 
disappointment is experienced.

Body language is thought quite secret but most 
powerful means of non-verbal communication. Our body 
communicates all that one cannot communicate through the



verbal communication. Only words convey the least and 
they need much more to communication. Allen6 concluded 
that: “Our non-verbal language communicates about 50% 
of what we really mean (voice tonality contributes 38%) 
where words themselves communicate only 7%”. In a 
nutshell, non-verbal communication is inevitable while 
having verbal communication. It adds a lot towards 
effective communication. It is fruitful for the people who 
are familiar with non-verbal cues and at the same time 
proves harmful for the speakers/listeners who may not use 
it appropriately. This neglected art of communication 
demands due attention as in addition to gestures, facial 
expressions and body movements, our senses rather sixth 
sense (telepathy) are reliable sources of non-verbal 
communication. Naturally man has some internal senses 
for communication, e.g. when we are hungry how do we 
know it? Non-verbal communication has a vast scope for 
research studies.
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ABSTRACT

Those who learn Chinese language know very well 
that one of the most prominent characteristics of 
Chinese language is that it has the much larger 
numbers of "HOMOPHONES” than any other 
language of the world. The large numbers of 
homophones are due to the small number of Base 
Syllables. Therefore, each base syllable presents 
many characters with different meanings. This 
article deals with the homophones of Chinese 
language and provides the complete list of Chinese 
homophones covering all the parts of speech i.e 
Nouns, Verbs, Adjectives, Adverbs and Measure 
words etc, as well as indicates different methods to 
overcome this problem and learn the language 
efficiently.
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Introduction to Chinese Language:

Chinese is a Sino-Tibetan language. It is different 
from Indo-European languages. Urdu, English, French, 
German, Persian etc, all fall in the category of Indo- 
European language. Being Sino-Tibetan language, Chinese 
differs from these languages in various structural features, 
which are mainly:-

1. Chinese is a non- Alphabetic Language

2. Chinese Characters are Ideographic Symbols

3. Each character or ideograph symbol is a Syllable

4. All the characters are pronounced as Monosyllables

5. Except for a very a few syllable, every Chinese 
syllable (character) is a morpheme which conveys 
its own individual meaning.

6 . Chinese is a tonal language. Each syllable has a 
precise tone (there are four tones plus a neutral 
tone)

7. The tones associated with a syllable implies lexical 
meaning.

What are the HOMOPHONES?

When two or more words different in origin and 
signification, are pronounced alike, whether they are alike 
or not in their shape (in case of Chinese

,rctPj b a i=, ba$G balll- b a ba. bacharacters1 '- 1 '-"-L 1=1 '-"-1 Vl- 1 '-"-1 '-"-1 '-"-") or
spellings (in case of Alphabetic languages i.e. English:

sale, sail. Urdu:J^,J^, etc) they are called
“HOMOPHONES”. Such words, if spoken without context, 
are of ambiguous signification. In easy terms
“Homophones” can be defined as: Different words or 
Characters having the same pronunciation.



In Chinese language, there are a large number of 
homophones. Chinese homophones are almost 80% more 
than they exist in any other language of the world and they 
actually force the speaker and listener to keep track of 
various possible meaning of any spoken syllable in the 
conversation.

For instance, if a Chinese says Zhu ( ̂  ) it means 

‘pig’, if he says Zhu ( f t )  ‘bamboo’, Zhu ( i )  means 

‘master’ or ‘God’ and Zhu ( f t )  means ‘to live’, ‘to reside’, 

‘to dwell'. Again Ma ( ^ )  means ‘mother’ Ma ($ ft means

‘hemp, jute’, Ma (-^3) is a ‘horse’ and Ma ( ^ )  means ‘to 
abuse’ ‘to curse’. If spoken with out context, it is very 
difficult for the listener to differentiate between the 
meanings of these words, sharing the same sound as in 
‘zhu’ and ‘Ma’.

It is true that we find the similar examples of 
homophones in other languages as well, For example, the 
following words are the most frequently used homophones 
of English language:-

Aunt, ant, aren’t accept, except
buy, by, bye Berth, birth boy, buoy
deer, dear desert, dessert due, dew
foul, fowl hair, hare heel, heal, 

he’ll
hear, here

may (month), 
may (v.)

male, mail 
(post)

meet, meat, 
mete (adj. and 
v.)

night, knight. Our, hour
pair, pear, pare. pearl, purl 

(flow), purl 
(knitting)

right, write, 
wnght, rite

rain, reign, 
rein.

sum, some sun,son sale, sail



there, their tyre (of wheel), 
tire (fatigue), 
lire (attire)

till (cash drawer), 
till (until)

vale, Vail, veil. vain, vein, 
vane

won, one wake (awake), 
wake (watch), 
wake (of ship)

waste, waist. wait, weight
well (good), well 
(spring)

weak, week

war, wore would, wood, 
etc.

Similarly the words 1-^( a l w a y s ) ( c a l l ,  sound),

(present) (sight) or ^  (sorrow), ^  (nag), <3 

prt-15 l ‘■ -A->*■ are the examples of the Urdu 
language homophones, In French the words ‘vin’ and 
‘vian’ have the same pronunciation. Examples of such 
homophones are found in every language, but as far as the 
other languages of the world are concerned, the 
homophones of such kind are either very rare or very few 
in number and they do not pose so serious a problem as to 
lead to ambiguity in speech, whereas this problem is very 
serious in Chinese language. It is estimated that there are 
nearly 7000 homophones in Chinese language.

The Difference of Chinese Syllables and the Syllables of 
other Languages:

As mentioned earlier, Chinese language, in its 
nature is a monosyllabic language. Unlike the syllables of 
other languages, each syllable of Chinese is a complete 
meaningful word in itself and it is known as ‘Character’ or 
‘Sino graph’. Let’s compare the syllables of Urdu, English 
and Chinese language. In Urdu language the word L/A9J 
has two syllables dC and CC1; in English the word 
‘Brilliant’ has three syllables i:e ‘Bril-li-ant’, but when



learnl individually, none of these syllables in O^- J>J or 
‘Bril-li-ant’ bear any particular meaning, whereas the 
Chinese monosyllable W ‘Ming’ which also means 
‘brilliant’ or “bright’; is not merely a syllable but a 
meaningful word as well, and this is the main difference 
between Chinese syllables and the syllables of alphabetic 
languages. Difference:-

Syllables o f  Chinese language are morpheme and 
meaningful words, whereas the syllables o f  Alphabetic 
languages are not meaningful words.

In Chinese, ‘Ming’ is a base phonetic syllable. It 
has 13 homophone characters inclusive tones. 
( mng -S 0D D-̂  iP? ifi i f  S  1 1 1  riling IS rrnng #  ^

Same is the case with all the rest of the syllables of Chinese 
language; each and every syllable of Chinese has many 
homophones, some of them have even 30 to over 100 
homophones.

According to the ‘Scheme of Chinese Phonetic 
Alphabets’*, There are approximately 412 ‘Base Syllables' 
fbase phonetic syllables) in Chinese language.

THE BASE SYLLABLES IN CHINESE PHONETIC 
ALPHABET SCHEME
a a ai an ang ao

b ha hai ban hang hao hei hen heng hi hian hiao 
hie bin bing ho hit

c ca eai can cang cao ce cen ceng c/ia chai chan 
chang chao die c/ien cheng chi chong chou chit 
chua chuai chuan chuang chid chun chuo ci cong 
con cu cuan cui cun cuo

d da dai dan dang duo de dei den deng di dian diao 
die ding din dong don du duan dui dun duo

e e ei en eng er



f fa fan fang fei f ’cn feug jo fait fa

g ga gai gem gang gao ge gei gen geng gong gon git 
gua guai guan guang gui gun guo

h ha hai han hang hao he hei hen heng ling hong 
hou hu hua huai huan huang hui Inin huo

J ji jia jian /icing jiao jie jin jing jiong jiu ju juan 
jae jun

k ka kai kan kang kao ke kei ken keng kong kou ku 
hua kuai kuan kuang kai lain kao

1 la lai lan lang lao 1 e lei leng li lia lian Hang Hao 
lie tin ling liu lo long lou 
la hum lan luo lii Hie

m ma mai man mang mao me mei men meng mi mian 
miao mie min ming min mo mou mu

n na nai nan nang nao ne nei nen neng ng ni nia 
nian niang niao nie nin ning niu nong non nu mum 
nun nuo nit nu

0 o Oil

p pa pai pan pang pao pci pen peng pi pia plan 
piao pie pin ping po pou pa

q qi qia qian qiang qian qiao qie qin qing qiong qia 
qu quail que qua

r ran rang rao re ren reng ri rong rou ru man mi 
run ruo

s
sa sai san sang sao se sen seng sha shai shun 
shang shao she shei shen sheng shi shou sha shua 
shuai shuan shuang shai slum shao si song son sa 
saan saisun suo

t ta tai tan tang tao te teng ti Han tiao tie 
ting tong tou ta tuan tai tun tao

w wa wai wan wang wei wen weng wo wu

X xi xia xian xiang xiao xie xin xing xiong xiu xu 
xaan xue xim

y ya van yang yao ye yi yin ying yo yong you yu 
yuan vue yun



za zcii zcui zang zao ze zei zen zeng zha zhai zhan 
zhang zhan zha zhci zhen zheng zhi zhang zlwii zhu 
zhua zlutai zhuan zhuang zhui zhun zhuo zi zong 
zou zu zuan zui zun zuo

With the addition of tones the number of these base 
syllables rises to more than 1300 syllables. If an average is 
drawn, then there are over five homophones per Chinese 
syllable. This means that there are nearly 7000 
homophones in Chinese language. The fact that there are a 
large number of homophones in Chinese; means that those 
learning Chinese must distinguish Characters or Sino 
graphs which have very different written forms but which 
sound identical. Thus, the major task for a learner or a 
listener of Chinese language is the Acoustic recognition as 
well as the Visual recognition. The acoustic recognition is 
based upon syllabic recognition i.e. the recognition of the 
sound of a syllable with different tones,
ba ba ba ba b a ; the visual recognition means the 
recognition of the ideographic difference of the homophone 
characters i.e. ba A E J'l 9115 He t  M '§ ba® 1 1  SS bafE IE ?G 

f CHMH baTE



Thus the acoustic and visual recognition means that 
learner or listener has to know that:

what character is associated with which spoken 
syllable in context , and to clarify a given meaning 
from among several choices o f 
C ’haracters(ideograph) for a single sound.

According to the “CHINESE- ENGLdSH 
DICTIONARY”, published in 1988 by the Commercial 
Press Beijing, the syllables ‘yi’ and ‘ji’ have 102 and 98 
homophones respectively; the syllable ‘fu’ has 88 

homophones, where as the syllable Mi’ 81, Mu’ 57, ‘qi’ 87, 
‘shi’ 60, ‘xi’ 69, ‘yu’ 85, ‘zhi’ 79, and ‘zhu’ has 52 
homophones. Out of these over 1300 syllables, according to 
the Commercial Press dictionary, there are only 15 
syllables in the whole dictionary which have no 
homophones at all. These arc:

dei iV - din f t  > fo1$, geij'a, kei 3!l , lof§, me nfcngBl;, nih$i, nbuff 

nuan S , ri 0 , leniti, seng f i ,  tiij&  .etc.

Now the question is that:

I low is it in practice possible to use a language 
having so many homophones?

Out of 102 homophones, in hearing an ‘yi’ 
pronounced, how can a listener know whether the speaker

means to say ‘dress-yi’ (Mv;-), ‘cure-yi’ ( E) ,  ‘to rely on-yi’ 
(m ) or ‘one-yi’ ( — )? There is only one answer to this 
question; that unless and until the speaker adds some 
elucidative additions to homophones to make them 
different disyllabic or polysyllabic words, he can not make 
himself clear to the listener. These elucidative can be of 
different kinds:



1. Addition of synonym to homophone

2. Addition of verb to homophone

3. Addition of suffix or prefix to homophone

4. Addition of number + measure words to 
homophones

Addition of Synonyms:

According to the Oxford Advance Learner’s 
Dictionary of Current English,’ synonym’ means “words 
with the same meaning as another in the same language.”

■ IX,
Now let’s take three homophone characters 

: '{■(V- ’ ri" having the same base syllable ‘Yi’ and add

their synonyms after them, e.g. ^  fu, TL kao and 1 I 

etc. The new disyllabic words formed are: yifu ,

lao

yikao. and yiliao L±>j .

In the light of the above definition, if we analyze 

the words (yifu). The yi-'TY means ‘cloth’ and fu -^  
also means ‘cloth’; in't^Jrl (yikao), yi- means ‘to rely’, 

‘to depend on’ and kao- f t  means ‘to lean on’, ‘to depend 
on’; in the w ordS ft (yiliao) , yi- iS means ‘to cure’ liao- 

f t  also means ‘to treat, to cure’. Hence the synonyms 

fu- (cloth), f t  kao (to lean) and f t  liao (to cure) are

added to the homophones yi-4'S yi-'fe, and yi-f§, to make 
these homophonic ‘yi’ characters into disyllabic words
t'cM yi fu- clothing E f t  yi liao- medical treatment, 
yi kao-depend upon, lean on etc.

This method not only clarifies the meanings of these 
words but also differentiate the syllable y i-E  from yi-fS

and f ’:- . This method of adding synonyms to homophone 
thus eliminates the chances of confusion or ambiguity. It is 
also adopted by the Chinese language input soft wares.



Now when one inputs these disyllable words using Pinyin 
key board as Yi f i t ,  Yi liao, yi kao; one automatically gets

the characters ^  '7. au and there is hardly
any chance of ambiguity.

Addition of Verb to Homophones:

In this method, a verb is added before or after the 
character to change it into a disyllabic word and to 
differentiate the meaning of one word from the other, for 
example in the word (qiyi - revolt) ^  -qi is the verb

'-.V
which means ‘to rise, to get up’ and -yi means ‘just, 
justice, righteousness’. When these two syllables‘qi’^  and 
‘yi’ --*4 are joined together as ‘qiyi’ ^--Ythey change into a 
disyllabic word and convey the meaning of ‘rising up for

justice or to revolt’. Similarly the word ff--A--(xiyi) means 

‘to analyze the meaning of a word’; xi-^T is a verb, which
'■V

means ‘to analyze’, and yi - means ‘just or right’, thus 
the addition of two different verbs before the homophone 
"Yi" convey two different meanings. Qiyi- becomes 
‘to revolt’ and Xiyi-^7-x. becomes ‘to analyze’

In conventional Chinese dictionaries and in the 
vocabulary fed in to the computers, there are 10 2  

homophones for the syllable YI. Let’s see how they are 
made different for a listener when various verbs, before and 
after the “YI”, are added to make them disyllabic words.

Addition o f verb before the homophone

nu yi enslave; keep in bondage

ping v/ appraise sth. through discussion

zeng yi gain

mi any; immunity (from disease)



jue yi resolution.

nu .• pmg'.T 
are verbs which are

disyllabic words which have the same ending syllable ‘yi’ 

Addition o f verb after the homophones

mian zeug Jg, juc &  
added before the homophones

etc, to make seven different

EJG y i jian idea; view; opinion; suggestion; 
objection;

y i dong move shift.

y/ chuan heredity; inheritance..

y i  ran be already so; have already 
become a fact.

The verbs J&- (jian- see) , ^)-(dong- move; stir; 
act;), ft-( chuan- pass; pass on; hand down) and $&-(ran- 
righl; correct; like that; but; nevertheless; however), arc 
added after the four “YI” homophones to make them into 
four different disyllabic words starting with base phonetic 
syllable “YI”.

Thus the addition of different verbs, before and 
after the homophones ‘yi’ clarifies the meaning of each 
word and lessens the possibility of any ambiguity. This is 
the most common method used in Chinese language to 
make homophones into disyllabic words.

Addition of Suffix

In this category different types of suffix are added 
to the homophones to distinguish them from one another 
and make them clear to the listener. Suffixes are of two 
types: functional (grammatical) or semantic (lexical).



^  zhe (suffix, used after a verb or adjective, or a verb or 
adjective phrase to indicate a class of persons or things)

^  xing (suffix, designating a specified quality, property, 
scope, etc )

pp pin (noun suffix to indicate articles or products)

zi (noun suffix, used with other nouns,)

&  7-ha iig (noun suffix used for chief; head)

tou (noun suffix, added to noun, verb, adjective or to a 
word of ocality; also indicates beginning of something)

^  fa (noun suffix, used to indicate method, mode .etc)

hua (verb suffix, used to show the change or 
transformation)

tfr sheng (noun suffix ,used in names of occupation or 
stations of persons)

pi yuan (noun suffix used for a person engaged in some 
field of activity ,or for a member of collective)

l/Fjj slu (a person skilled in a certain profession)

shi (noun suffix for person trained in a certain field )

^  jia (noun suffix to indicate a specified kind or class of 
people )

^  shou (noun suffix used for a person doing or 
good at certain job)

xue ( noun suffix used for subject of study,)

Now let’s take two homophone characters ‘du-fl£’ 
which means ‘poison’ and ‘du-'Sf’ which means ‘to read’;

and add three different suffixes zhe ^(person), xing t i
D

(nature) and pin (product) alter them to see what 
meanings the new disyllabic words convey.



duzhe (reading + person) reader.
duxing (poison + nature) toxicity, poisonous 

ness.

on
dupin (poison + product) narcotic drugs; 

narcotics

BU-

buzhang (department + head) minister; head 
of a department

biitou (cloth + beginning ) leftover of a bolt 
of cloth; odd bits of cloth.

bufa (foot + method) footwork.

The method of adding suffixes to homophones is 
generally used with the homophones which represent 
nouns, but some times these suffixes are also added with 
the verbs; but then the disyllabic new word which is the 
combination of verb and suffix becomes a noun. Please see 
the example of disyllabic word (duzhe). ‘Du’ is a
verb which means ‘to read’, and ‘zhe’ is a suffix which 
indicates a person; together they form a noun which mean 
‘the person who reads’.

Addition of Measure Words:

In this category different measure words are added 
to homophones characters that represent nouns of Chinese 
language, to distinguish one homophone noun from the 
other. For instance, the syllable ‘shu’ in Chinese Language 
has 40 homophones:

shu1 $ shu #  ifc B.

H Ik shu M W M i  IR If- shu &

& i  1  i t  i  $



The syllable ‘Shu’ without context can mean

‘shu’̂  - a book’, and it can mean a ‘tree’ -t ,̂ a ‘mouse’ H, 
■sg=r

or a ‘potato’ ^ . When ‘— yi’ (numeral one) is combined 
with ‘shu’ as ‘yi shu’, it is simply impossible for the 
listener to judge wither the speaker means to say,’ one 
book’ ‘one tree’ ‘one mouse’ or ‘one potato’. Now there

exists a word 'ben- ’ that means ’volume’, it is always 
used with books, magazines, novels and dictionaries; and

another word ‘ke- which means ‘a trunk ‘and by using 
these two words before the syllable ‘shu’ we surmount this 
difficulty. ‘One book’, we express by saying ‘yi ben shu - 

(one volume book), and for ‘one tree’ we say ‘yi 
kc shu - (one trunk tree), Thus the measure

words ‘ben ^  ’ and ‘ke’ eliminate the chance of the 

emergence of any ambiguity. The words ‘ben ^  ’ and ‘kc

■ fix’ are known as “Measure words” in Chinese language. 
(Measure words arc, generally used before nouns when the 
number or quantity of a noun is to be mentioned.)

The method of adding different measure words with 
the homophone nouns helps to change the homophone 
characters into polysyllabic words and the possibility of 
mixing up the meaning of different homophone nouns is 
eliminated.

Each one of these elucidative mentioned above has 
its own importance in Chinese language, because they help 
to distinguish the phonically same but morphologically 
different characters. With the help of these methods one 
can easily overcome the ambiguity of speech and select the 
right and exact character from this huge pile of 
homophones.

It is worth mentioning here that on the basis of 
monosyllable and disyllable or polysyllable words, the 
Chinese dictionaries are also divided into two types. One 
that deals with monosyllable words (monosyllable



characters) are called “f 'f t -  Zi Dian . Zi Dian is also 
known as ‘Character Dictionary’ among foreign learners. 
In ‘Character Dictionary’, each entry is monosyllabic and 
deals with the standardized (ideographic) form of character, 
its exact meaning and pronunciation. All the characters 
provided earlier in the list of homophone characters can be

found as single entry in any Zi Dian "CA. The second type 

of dictionary is known as Ci Dian or ‘Word
Dictionary’. Word dictionary deals with disyllabic or 
polysyllabic words as its main entry and defines the 
pronunciation, meaning and usage of the word. The above 
mentioned four methods apply to all the words of 

such ^  A  word dictionaries.

Suggestions:

1. It is suggested that while teaching or learning Chinese 
words, especially the homophone words, no matter 
they are monosyllabic or disyllabic, they should 
always be learnt with their lexical reference. It 
should be made clear that the word learnt is a verb, a 
noun, an adjective or an adjectival verb etc. For 
example if the four homophone words laoshi-^W 
(teacher) and laoshi-^ =£ (honest), shi-^ (verb-To 
be) and shi--h ( numeral ten), are used in one 
sentence as :

I +fc % i M  £ ft &
she shi wet laoshi shizai shi hen laoshi

(These ten teachers are very honest.)

The lexical significance of each word should be 
taught. It should be clarified that the character 
(laoshi) is a Noun and the character (laoshi) is 
an Adjective, similarly the character ^  (shi) is a 
Verb and ~F(shi) is a Numeral and the character 

(shizai) is an Adverb. The five homophone



characters bearing the same sound ‘shi’ laoshi,
% $*-\aoshi, shizax, T* - shi and ^  -shi, if,
learnt with this method, then the chance of 
confusion becomes very rare.

2. While learning a new character in the same sound, 
the ideographic difference must be noticed, i:e T* 
and ^ . This implies the visual recognition of 
character. Similarly, the word^ff, and T. T. 
although have the same sound syllable ‘shi-^ft’ and

‘ shi- ^  ’ as their end syllable but the ideographic 
difference of these two characters is very clear. 
This dissimilarity o f shape is the real point of 
difference between all the homophone characters 
and the real crux o f Chinese homophones as well.

3. While encountering a new character in identical 
sound one must compare this learning with the 
learning of the homophones of ones’ own language. 
It should be pondered that why do we not mix the 
meanings of different homophones when we say:

L)-̂ - lj -J (jTjJ Jbx ,_.T- 0J U“J~!
• * 5 4

and ■ or ‘ everybody will accept
your offer except me’ ? What is the logic behind, 
which helps us to distinguish their meanings? Is it 
acoustic, visual or lexical recognition of our native 
language homophones? If it is so, then apply the 
same logic while learning Chinese language.



The problem of homophones in Chinese language is 
due to the limited number of base syllables, which are 412. 
With addition of tones the number rises to over 1300. The 
edifice of whole Chinese language is based on these over 
1300 syllables. The Chinese homophones are monosyllabic 
in nature; except for a few, all the syllables of Chinese 
language are morpheme and meaningful words. The 
number of Chinese base syllables is limited to 412 
syllables, where as the number of the syllables of 
alphabetic languages is infinite. While learning Chinese 
every new homophone character should be learnt with its 
lexical reference and the ideographic difference should also 
be kept in mind. The speakers of alphabetical languages, 
whose language’s written form have no major visual 
graphic changes and differences, are accustomed to the 
acoustic recognition of homophone words because they 
don’t have to recognize the shape of the word but only to 
memorize the spellings of the word in their respective 
languages. They find it easy to learn and grasp the 412 base 
syllables as well as over 1300 tonal syllables of Chinese. 
But the Chinese homophone characters have major graphic 
difference and require the visual recognition beside the 
acoustic recognition of the characters. This skill can be 
mastered by understanding the formation of monosyllabic 
homophones into disyllabic words in Chinese language.
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A List Of Chinese Homophones

A.
A Pf a a a "I a HI

ai ai ai ai

an ai ai ai

an

a n ^ ^ m ^ a t u
ang Sa ang Ip ang i§

ao mm ao ao mm ao

«**tt®tmagsnsis
B

ba AEt/inAEOB^ffifiijm ba &MKSIS ba JEfEIE 

ba ba C
bai M bai S bai bai
ban ban ban

bang P bang bang
bao bao SSI bao 

bao M I S M M
bei i^ W ^ M  bei i t  bei

®te£¥fc?S*»iiS bei nKW
ben ben b e n ^ ^
beng MM “IS? beng M beng M beng



bT si bi m  bi bi

bian bian JU SB IIfl bian

biao #I^JM §lftflS  biao biao II
bie bie SUM bie M bie §||
bln bin
bing bing bing

bo m m m n & m  bo

m m  bo 

5K j® b6«S£§tM bo s
bu M bu M bu Mh^hffinSSt bu

C

ca fJf}gD§ ca tg

cai ■ fa cai cat M&BMUM cai M M M

can # #  can can /# #  can ‘M M M W

cang ■ bfIt/'fc&M cang M

cao MM cao WMamMM caoM

ce MJm W'MVJMM

c§n #  cen

ceng M W  ceng SM

cha XfXM M tSffing cha cha

z m m m  cha m m m m m m

chai fJffflM chai ifi^&fchai ^ 0 chai S M



chan chan chan 

ch an fFM M

chang fe m n m m m  chang i

chang chang tkffiglaUM

chao Chao chao 0p&

chao #

che che R  che 'it iR M M M

chen chen chen 

?t#FutM f¥iM  chen {£0

cheng m ^ im u c h e n g M M

M fs  cheng #  cheng #"

chi ch i

c h iR t M m m c h i /  a tJ¥ B t& jR M m &

chong itJt'itM ffR m  chong chong 3£ chong 

itfjL

chou f t  chou chou S f f i  

chou M

chG tUfU chu ^  chu

M m m M f i M  chu T t t m t m M  m m s m

chua $k*

chuai fmfM chuai fm chuai MSm

chuan JIIMs? chuan chuan chuim

chuang ‘frJ&Sa chuang jRifm chuang /SJ chuang $Jt&

chuT f t  f t  chui M M M fM tS M

chGn 0 f§ 4 §  chun chun S



chuo m  chuo ® t$ m m

cl a  c m  a

cong M  cong M M  M M

cou

cu m  cu im B fm m m s m

cuan cuan M  cuan J f J f J f

cui m m m  cui m  cui

cun H M  am  i f  cun 'If am  M

cuo cud 0 M  cud

D

da w m m m g m  da d a t r  da

A  da

dai M  M  dai M M M  dai 

7t

dan dan M U ®  dan

dang dang dang

dao Z JW M  dao dao

de m m m d e t k M M

dei ®*

den

deng f f M m  deng deng

dT



d M M jk m m m ff im m m ff i d i m & m

MSBcMdi

dian dian $&££ dian

diao diao % &!$}$$$

die # / i  die m m m m m s m m m

ding TfTffTZTfrBTZTMTWf ding MMTM ding 

i j  $TM  0JeM $ e £e

dTu

dong dong M M  ddng

dou g$!% dou -4f4fl£44 dou

du m s m  du m m M M m m m m ffi du 

/ ttn m g m  du ttm F m m m m

duan m  duan M  duan

dul m  d u n k & & m m m

dun dun S tM  dun M S M M g S ’M M

duo duo MU* 08$: duo 4ikM M  dud

zksa& m m m ®

E

e /W MM e e M  e

M fM B M m m sm m m m w m m m m m sm e M :

ei &  e i & e i  &

en M M  en M

er J I M M  er M W riE iM M M M er  — J t



F

fa J f  fa fa >£S£ fa

fan till fan J l M  fan R M  fan

fang fang fang 

WlJjffjjM fang %

fei fei mmm mi
wm&nMumm mi

fen jj'f&oft&MW fen f h f e n  §f  fen

feng mng M&m
feng M  feng M 0 0 ff§

fo {0*

fou

fu

mmmmsfux u  itfitammmm&MMmmmm
m m m m m m fum

G

ga X&flatom ga $L &  ga M

gai i m  gai B£ gai

gan gan m f m t m m

gan 0 iff0 f

gang IxJfrffljm/JIirffl gang 0S'M gang tI$H

gao gao m m m m m m  gao



ge

MiM§§ g e 'f- 'g 'M S  ge -t-£r$5i§$§-

gei A& *Zq

gen BSM gen UM gen M  gen M M

geng W M tffiM  geng geng W

gong j :^ m b £ & m g k s m i® £ m M  gong m m  m m

gong M M  {£

gou gou gou

47

gu { t% a £ m m m £ ® m % i& M m M S M  gu  #  gu 

$$

gua M aMmJMMi£§ gua $ JM  gua

guai B fB  guai guai M

guan guan i$ W  guan

guang M M M  guang B i t  guang M M

guT gur f tm m iM & m M m s

gui

gun gun JS

guo M E P ifiB ffiiB  guo BfBQ Sm  guo M & M  guo 

M guo M

H

ha tt£$£ ha $£ ha ha o£

hai a m  hai M M M  hai B M  hai M ^ W M o 0



han han han han

hang M  hang ffn jiia iffM  hang i a #

hao hao ## J f  #  0  hao 

hao B & E i;n 6 n

he i^ n^^M he'E 455/1W5PM fnM/W M M 'M B  £5ISi£M$ 

he

hei BE/IS

hen M  hen 1555 hen 15

heng 9 nf E f  heng heng #  hengH?

hng Of

hong hong hong m

hong ilOM

hou m  hou m m m m m m  hou m h d u m m m m m

hu ^ m m ^ h u sm ^ t5 w M 4 4 )w m m $ m 4 5 sm m m

M  0  U  hu M  }if #  M  hu

hua {bM ^  hua BJB°55hM5§ hua IbM BM iM ftr

huai ftm m m m  h u a n t

huan huan E M M iM S S M M i huan M  

huan£JM M i% $i$M J§M B $c

huang m m & ih u an g tfth u an g m m sm m m M m m m sm

huang tfcMiMtM huang M

huT hui M 'E M W  hu/ 10M hui

hun hun hun W M



huo hud huo dki!ktk§£ hud

J

F f i  n m m

M m w m m m m m m m m m m m jm  s m m z f & g

jia

jia ^ P ¥EfM  SfM  jia

jian

m m  jian

m

jiang j l  j%m£LP%1M£sM iSMjiang m P$M M jiang

m m m m

jiao jiao m m

jiao m m m m m  jiao

jie m & W g M M M ig & j ie ?  i£ M j£ £ t£ M

m m f  m  m m  jie m  m  jie m p T M s m m w im

jie

jTn r t J ^ f r £ jm M M m  jin  { X M & g M & iM M M  jin



jing g & m & fflm ftm w M m m m m m m u  jm g

jiong jio n g  j& jjS lS

jiu jiu  a jiu

ju ju m ^ m m m  ju

ju

juan juan  #  juan

jue M ju e )*  

ju e  M  ju e  M

jun ju n  m m im m s tg

K

ka Qtmup ka - p o t m

kai T F fm  k a iS im m n m  ka i f t

kan kan kan w m

kang kang fL  kang jt il ijn 'M & l

kao M, kao kao jj jj jfM

ke m ftm ftm ffim m & m m m m m M m m  ke m m

ke nJinj'M ke WJ£

kei M *

ken w s m m

keng

kong kong fLESti^ kdng SUfo?



kou MMBE kou n  kou

ku ku m  ku m m

kua M  kua M M  kua M M S f

kuai BJ kuai

kuan M fM  kuan $8

kuang M iM 0 M M  kuang I F  M M  kuang 88/MBt BtMBM

kuT M m  m m  k u i m m m m m m m m m m m  k u i m  ku i 

m m m m m n m M

kun t$tuM ttiu kun kun S

kuo

L

la m m m  /a m m i /,a m b j  /a m m m m m m m m m  

ta m m  ■

lai la iM M m m m

Ian tan m m m m m m  tan

lang 0  lang 8 ^ 8 0 8 8 0 ^ 8 0 0  tang 88 tang 88M M

lao M  lao lao £ & & & &  lao M 'M M M

le & m m  le 7 M

lei m m ie iM s m m m m  le im m m w iM  /ei 

» *

leng M M  leng 0  leng M M

IT m  u m m m m m m m m m m m m m m m m m m  u  

il  m m  {m m m  m m m m  n

// m



lia ffi*
lian if  Han §&§£ lian

liang Hang fflifiiM Hang

liao

HaoYmTmmmm
lie W He w He
lin /m mmm nn .

ling mngM
tmling feihfM ling £ feife

liu TS'Hm'hum*MJ'/Meg'TftfiifitSMhWfa'$$M?liu$P̂ liu T̂ m
mmmwm

lo D&*
long long long 

long M
lou m lou mmmmmmm iou Mm /ou mmmmm /ou

M
ID

mmm mtmmmmMMMMmu m /u vmmiu 
siSMM̂ MMMMwm iu mmmmmm*t

luan luan 0  luan SL
lue Mm
tun fe tun fefefefel71fe$£ tun fe



luo M M  luo luo m m  luo

M

m m m  m

ma ma RpjMMM ma 

ma M M  ma M M

mai M S  m ai m ai jiS M M B

man M  man M m iiS i& B M M  man M M  man

m m M sm m m m
mang f t  S t t  W  M M  f it  mang M M

mao f f i  mao mao PPffl mao

me

mei m m m jsm m m m m m m m wm m  met 

mmm m ei

men f t !  men men men h i

meng J f  meng MitM M M M m m ^M Srn meng 

meng j£ M

m l mm m i M m m M m m m m m m  m i xm m m m
m i

mian mian M M M M M iffM M  mian M

m iao Bs m iao M 18BSM miao 

miao %pj£M

mie mie M M M

m in i f  m in



m ing £  m ing M  m ing op ^

m iu zFJ?

m o M m d iM iM m m M M K lS M M  mo M  mo

m ou 0$ mou mou M

m il M m u m m ttM M m u g

m m

N

na f f l  na na W  na M B ftift lf tlft^ lI^  na

nai 73 m m  m m  na i m m m m m

nan B  nan nan $HMM  nan 3ft

nang m  nang MfW nang M M fM  nang M

nao m  nao nao f$M ?$ nao M M

ne if t ff ln e  BE

nei BMt% ne i f i f f l

nen M M

neng m *

ng ng, ng ag ng Bg

nT M  n i MIMBJbtfbfflflbMM n l fttlfr lM  n i

M & m w m m K

nian M M  nian nian nian 

i f ± M

n iang MMH niang M

n iao M m m  niao M M

nie IS  nie 77 nie M7MM M agtM m M Igm M

nin ■fin*s&\



rung t -}t Ht ^.Pt Pt Pt M  nlng t r  ning x f e j 7/ ?

niu M  niu M  niu fSMPMMkE niu #

nong ndng ^

nou 0 *

nu nu nu &  nu M U  nu tS

nuan m*
nue 0 J 0

nuo mm nuo ammmm
0

0 # #  6 aS 6 o

ou [ K o u  M M  M M  ou M M

P

pa mm pa t/uemmsmm Pa mm
pai ffl pa i pai M M  pai M ° M 0

pan mm pan mmmmmmm pan mmmuM
pang 0 M M  pang pang 0 § £  pang  #

pao M M fM  pao pao M  pao M M M

pei mm pe i Pimmm pei mm̂ ssmmm
pen M  pen 0  pen M

peng P F0 W M J0  peng B B m & S m m & m B m  peng 0  

peng &

Pi

mmmPr Pms$mmmm
pian pian MPPfSPfM pian 0  pian 0  PM

p iao MP/MiWMMW piao 0 M M  piao Z P M M  piao

c ttj 025" AM  n3E



pie 3 T M #  pie M M

pin m m  p in  & m m m m  pm &  pm m m

p ing m m  ping

po po 0 m m  po E m m  Po 

po m

pou a ll POU f¥  POU fa

pu fh fh m ® p u fh  M X M M M fM fM pu thM tffB IM M  c f

m m m  Pu m m ®

q i -b fflm m m m m m m m m zm & M m m

qi

iH M iS M  q i M M X J a fE M M fi q i

qia ffffa M  qia -p qia fa ta M

qian

XMy q ian 'M S vS M  qian

q iang qiang M M Sff®  qiang

qiang

q iao m m m m m m m m ®  qiao x m x m m im m m

qiao qiao

qie W qie M ^tye X  qie W M 'tiM M U SM M iM

qln M iS t fX  qin X X X W M X im m X M q in  iM ft qin 

?b

q ing W$£M{tM0)W$nM qing qing 

M X  iMqing

q iong

qiu m m m m m m  qiu im m m m m m m x



qu

M M  qu quA /M lM M

quan lt t S  quan quan A M  

quan AlM-

que que M  que

qun M  qun

R

ran m m m  ran m n %

rang #  rang M M  rang M M M  rang i t

rao rao  # 4 ttF rao

re M  re

ren A  M M H  ren M & M  ren JUU

reng f j ]  reng

ri a *

rong rong a

rou rdu M

ru M  ru ru A M tM B W

ruan

ru i M  ru i

run M M

ruo

S

sa B m m  sa M M  sa M m  M M

sai M M  M M  sa i M M

san a  A  san san M

sang M M  sang M M M  sang M



sao fS M iM M  sao sao f3 M

se

sen m *

seng m *

sha sha m  sha a tm m m m

shai $$ shai £§ shai W

shan a jg & m & g M & fflttM M M M ig m s h a n  

A 7M s hart id jg jM

shang shang j shang

-tffiffils h a n g  M

shao shao RjFMS shao iP

shao<hgpm gffla% ffl

she she she Mi she

she i i t *

shen shen i f  M  $  i t  shen 

shen W S S $ 0 S fM S 0

sheng sheng M  sheng i t  sheng

ShT F & 0 m im m M m W a m m s h i1 tfiiR a j£ % £ :

t$ m  Shi £  W {£ M U M  sh i

sh i m

shou $  shou shou FM zFM SlW bM M



shu shu m m m m m

shu m S W W & m  M  shu

shua M  shua W  shua M i

shua i M M  shuai M  shuai jJrpMM

shuan E M M  shua nM

sh u a n g shuang M

sh u i i§  sh u i ?J< shui iMOMBM

shun i f i  shun MMUM

shuo i% shuo

s i w m m m n M m trM m m ff lm  s i me

s i s i M i

song song M ffiM  sdng

sou m m m m m m  s d u m m m m  s o u m

su M M M M  su IB su

m m m m m js m m m m m m m m

suan suan M M

suT M M M B i s u l iSW M iM  s u i M

su iM M m M m m m m

sun MMi' sun M fM M M

suo j suo suo M

T

ta e m m m m im m  ta im m m  ta

ta i M M  ta i ^ a P ia M ia M ia M  ta i



tan tan iz M  tan 

tan mjtztMSz

tang % ® m m m tin g  m m m m m m m m m m m  tang

tang M M

tao $ )£$§ 'W  tao tao i t  tao g

te t it& f t& t

te i t it*

teng m m  te n g m w m m m m

t l

tian m > m  nan H m m m  tian m ^ m m m

tiao m m m  tiao m o m m  m o m m m

tie tie tie # #

ting /T > T 9 f& m  ting ting M $£M

tong M  tong fflm & M m ifflrn iS lS  tdng tdng 

B tit jE tK

tou Mr tou m m m  td u M

tu tu tu e to it t  tu

tuan m  tuan m m

tu l t itM  tu i M  tu i M  tu i M tM m  M

tun W m  tun ztdB ffiM M W  tun Me tun M

tuo m m m  tuo m m m m m m m m m m im u d  

g m m  tuo

W

w a tm tS ttiM  wa #£ wa M E  wa MffifUm wa t£



w ai in W  wai M  wai f t

w an wan wan

?$M i% nM B &m M m % m ffiw an t t m m m

w ang / I  wang TftHEiftft. wang wang

m & tE & m

w ei wei

wei

weiJZ f t  f t  f f t f t  M  S  iMMtiS.

w en wen ftiX ift ft ft  wen wen

i f t f t S

w eng weng M  weng

w o wo $  wo

m .'m s h m s m m n m

wu £,yu$pm a$m m ®  wu wu 

s f tm ft fF M m m  m m  wu

X

x l f t  ̂ } f tm n M ^ 0 m /r ^ 0 M m M m i^ 0 m m m m

m m m m  x i f t m m m  x J s m m M m M m m m  

x iM M m w m

xia m m  xia  xia

T T B T S M .M



xian

j0 M  xian xian

x iang Zm W M B m m m m m  Xiang i$ & & ®  xiang 

xiang

x iao % M m m m % 'M w m § im 0 i& & m m m m n x ia o
M x ia o d 'B g m x ia o ^ g m m m

xie xie xie w jsi 
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